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Executive Authority Statement

We have emerged from the May 2024 National and Provincial Elections, where
the people of the Northern Cape have reaffirmed their confidence in the African
National Congress (ANC) to lead the government and continue building better
communities. Building better communities puts education amongst the key
priorities of the government, hence it is an apex priority for the ANC led
government, and will fulfil a meaningful role in improving the lives of all our
people.

Based on the elections manifesto that was presented by the ANC to the voters
leading towards the May 2024 National and Provincial Elections, it is with great
sense of pride and responsibility that the Department of Education in the Northern
Cape, have developed a broader vision of five year Strategic Plan, which is
aligned with the vision of a modern, growing, and successful Northern Cape
Province. The future of our province is in the hands of the children in our
communities, who must be in the education system as learners, and graduated
as young people post the schooling system, which through education can unlock
the doors to their potential and the future we all aspire to achieve.

This strategic plan is a roadmap designed to enhance the quality of education,
ensuring it meets the needs of every learner, equipping them with the skills,
knowledge, and values necessary to thrive in an ever-changing world. We
understand that the education system must evolve to prepare our learners for the
challenges and opportunities that await them, both locally and globally.

The vision for education in the province is one where every learner has access
to world-class facilities, quality teaching and a curriculum that is both relevant
and forward-thinking. We are committed to fostering an environment where
teachers are supported, learners are inspired and communities are actively
engaged and involved in the education system.

The core of this Five Year Strategic Plan is to ensure equity in access to
education, focusing on under-resourced areas, improving the quality of teaching
and learning, promoting inclusive education and integrating technology to make
education more accessible and impactful. Access to quality Early Childhood
Development (ECD) programmes helps foster foundational skills like language,
problem-solving and emotional regulation, which are essential for later academic
and social success.

Investing in Early Childhood Development will not only promote individual
development, but also strengthens communities by creating a more skilled and
resilient workforce in the long term.

We also recognize the importance of building strong partnerships between
government, educational institutions, stakeholders, parents and the broader
community in shaping a future that benefits all learners.

This plan is a call to action, one that will require the collective effort of educators,
parents, learners, and stakeholders across all sectors. By working together, we
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can achieve our shared goal of a modern, growing, and successful Province,
where education becomes the driving force behind our collective prosperity.

I look forward to the progress we will make over the next five years, confident
that with determination and collaboration, we will transform our education system
into one that is not only exemplar, but also a source of pride for our Province.

Mr Abraham Vosloo
EXECUTIVE AUTHORITY
NORTHERN CAPE DEPARTMENT OF EDUCATION



Accounting Officer Statement

The Northern Cape Department of Education enters the 2025/26 — 2029/30
Strategic Plan period with a clear and determined vision: “A transformative and
inclusive education system that accelerates the Northern Cape’s journey towards
becoming a modern, growing and successful Province”.

This vision is a rallying point for all stakeholders—educators, parents,
communities, learners, and government partners—united by the belief that
quality education is the cornerstone of socio-economic transformation. The
Department’s mission over the next five years is to “create an environment where
modern teaching practices and the holistic development of learners are
prioritised, by fostering collaborations among stakeholders, implementing
sustainable education policies, and encouraging lifelong learning positioning the
Northern Cape as a leader in educational excellence and future readiness”.

The following five strategic outcomes, amongst others, form the backbone of this
Strategic Plan:

1. Expanding Early Childhood Development and Access

The early years of a child’s life are critical for cognitive, emotional, and social
development. Recognising this, the Northern Cape Department of Education has
placed Early Childhood Development (ECD) at the centre of its strategic priorities
for the 2025/26 to 2029/30 period. Our goal is to ensure that every child in the
Northern Cape has equitable access to quality, inclusive, and developmentally
appropriate early learning opportunities—Ilaying the foundation for long-term
academic success and lifelong learning.

Over the next five years, the Department will intensify efforts to universalise
access to Grade R by 2027, while also expanding support to birth-to-five-year-
old children. This approach will ensure that children enter Grade R ready to learn,
regardless of their geographic location or socio-economic background.

2. Strengthening foundational skills in literacy and numeracy

The foundation of long-term academic success lies in early literacy and
numeracy. The Department will intensify efforts to ensure that every child reads
for meaning by Grade 3 and attains age-appropriate numeracy skills. Key
interventions include the rollout of the Provincial Reading Strategy, strengthening
curriculum coverage in Grades R-9, and capacitating teachers through focused
training. The Department targets a 90% reading-for-meaning rate among Grade
3 learners by 2029.

3. Address school infrastructure backlogs to align with minimum national
norms and standards.

Education infrastructure is recognised as a catalyst for social and economic
development. Through the Education Infrastructure Grant (EIG) and other capital
investment initiatives, the Province intends to focus on building new schools,
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upgrading existing facilities, and ensuring all learners have access to modern,
and well-equipped schools and ensuring access to safe classrooms, water,
electricity, and sanitation.

4. Enhancing Digital Learning and ICT Integration

Integrating technology in classrooms, including online learning platforms and
digital resources, is priority for enhancing teaching and learning experiences
for a changing world.

In recognition of the digital era and its transformative potential, the Department
will accelerate the digitisation of the education system, particularly in rural and
under-resourced areas. By 2029, all schools are expected to have internet
access, with all learners in at least Grades 10-12 having access to digital
learning devices. Teacher development in this regard will also be prioritised.

5. Expanding access to Inclusive Education

True inclusivity goes beyond physical access to learning. The Department will
invest in systems and services that support the holistic well-being of learners,
particularly those with barriers to learning. To ensure greater coverage for
inclusive education, the twenty six full-service schools will receive greater
support.

Additionally, the Department will expand psychosocial support through district-
based support teams, aiming to reach at least 600 learners annually.

Together, these five major outcomes and their associated programmes signal a
bold step toward a more inclusive, digitised, and equitable education system.
The Department’s values - transparency, excellence, accountability, caring,
honesty, integrity, needs-driven and goal-directed will guide implementation and
help create the conditions necessary for all learners and educators in the
Northern Cape to succeed.

In conclusion, the Northern Cape Department of Education's 2025/26—-2029/30
Strategic Plan is not only a reflection of the provincial education sector’s
aspirations, but also a deliberate and integrated response to the developmental
goals of both the Northern Cape Provincial Government and the Republic of
South Africa. By aligning our vision with the country’s long-term strategy, we aim
to deliver meaningful impact, sustainable outcomes, and lasting change in the
lives of all learners.

Dr Ml Ishmail
ACCOUNTING OFFICER (ACTING): NORTHERN CAPE DEPARTMENT
OF EDUCATION
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Part A: Our Mandate

Constitutional Mandate

The Constitution of the Republic of South Africa Act, 1996 (Act No. 108 of 1996)
Education rights are contained in section 29 of the South African Constitution. In terms
of section 29 everyone has the right to a basic education; which the state, through
reasonable measures, must make available and accessible. These rights place a duty
on the Department to respect an individual’s right to education. It also imposes a positive
obligation on the Department to promote and provide education by putting in place and
maintaining an education system that is responsive to the needs of the country.

Legislative and Policy Mandates

The Constitution of the Republic of South Africa Act, 1996 (Act No. 108 of 1996)
Education rights are contained in section 29 of the South African Constitution. In terms
of section 29 everyone has the right to a basic education; which the state, through
reasonable measures, must make available and accessible. These rights place a duty
on the Department to respect an individual’s right to education. It also imposes a positive
obligation on the Department to promote and provide education by putting in place and
maintaining an education system that is responsive to the needs of the country.

Since 1994, a number of policies have been implemented and legislation promulgated
to create a framework for transformation and the provision of quality public education
and training. The following are some of the key policies and legislation:

21 THE NATIONAL EDUCATION POLICY ACT, 1996 (ACT NO. 27 OF 1996)

The Act brought into law the policies, and legislative and monitoring responsibilities of
the Minister of Education, as well as the formal relations between national and provincial
authorities. It laid the foundation for the establishment of the Council of Education
Ministers (CEM), as well as the Heads of Education Departments Committee
(HEDCOM), as intergovernmental forums that would collaborate in the development of
a new education system. It provided for the formulation of national policy in general,
technical and vocational education for curriculum, assessment, language and quality
assurance.

22 THE SOUTH AFRICAN SCHOOLS ACT, 1996 (ACT NO. 84 OF 1996)

This aAct ensured that all learners have access to quality education without
discrimination and makes schooling compulsory for children aged seven to 15. It
provides for two types of schools namely independent and public schools. The provision
in the Act for democratic school governance, through school-governing bodies (SGBs),
has been implemented in public schools countrywide. The school-funding norms,
outlined in SASA of 1996, prioritise redress and target poverty regarding the allocation
of funds for the public-schooling system.

2.3 THE EMPLOYMENT OF EDUCATORS ACT, 1998 (ACT NO. 76 OF 1998)
The Act regulates the professional, moral and ethical responsibilities of educators, as
well as teachers’ competency requirements. The Act and the South African Council for

Educators (SACE) South African Council of Educators Act no3.31 of 2000.

This Act brings to life SACE, which is a professional council that aims to enhance the



status of the teaching profession, and to promote development of educators and their
professional conduct

24 THE PUBLIC SERVICE ACT, 1994 (NO. 103 OF 1994)

To provide for the organisation and administration of the public service of the Republic,
the regulation of the conditions of employment, terms of office, discipline, retirement and
discharge of members of the public service, and matters connected therewith.

2.5 THE SOUTH AFRICAN QUALIFICATIONS AUTHORITY ACT, 1995 (ACT NO.
58 OF 1995)

The act provides for the development and implementation of a National Qualifications
Framework and for this purpose to establish the South African Qualifications Authority;
which is responsible for establishing and maintaining quality within the higher education
and training sector.

2.6  EDUCATION WHITE PAPER 5 ON EARLY CHILDHOOD EDUCATION (MAY
2001)

This document provides for the expansion and full participation of five-year-olds in pre-
school Grade R education by 2010, and an improvement in the quality of programmes,
curricula and teacher development for birth to four-year-olds and six- to nine-year-olds.

2.7 EDUCATION WHITE PAPER 6 ON SPECIAL NEEDS EDUCATION -
BUILDING AN INCLUSIVE EDUCATION & TRAINING SYSTEM (JULY 2001)

Describes the DBE'’s intention to implement inclusive education at all levels in the system
by 2020. The system will facilitate the inclusion of vulnerable learners and reduce the
barriers to learning through targeted support structures and mechanisms that will
improve the retention of learners in the education system, particularly learners who are
prone to dropping out.

2.8 NATIONAL CURRICULUM STATEMENT

The NCS grades R to 12, implemented between 2012 and 2014, represents a policy
statement for learning and teaching in South African schools. It is the curriculum that
underpins the various programmes followed in each Grade from grades R to 12.1t
enables a learner to obtain an NSC after completing the full programme of the NCS
grades Rto 12.

29 CURRICULUM AND ASSESSMENT POLICY STATEMENT

CAPS is a single, comprehensive and concise policy document, which replaces the
Subject and Learning Area Statements, Learning Programme Guidelines and Subject
Assessment Guidelines for all the subjects listed in the NCS grades R to 12.

210 THE NORTHERN CAPE SCHOOLS EDUCATION ACT, 1996 (ACT NO. 6 OF
1996)

The Act provides for the provision and control of education in schools in the Northern
Cape, and matters connected therewith.
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211 THE EDUCATION LAWS AMENDMENT (CONDUCT OF MATRICULATION
EXAMINATIONS) ACT, (ACT NO. 4 OF 1995)

The amendment set the age of admission to Grade 1 as the year in which the child turns
seven. However, the school-going age of Grade 1 was changed to age five, if children
turned six on or before 30 June in their Grade 1 year.

212 THE WHITE PAPER ON TRANSFORMING PUBLIC SERVICE DELIVERY
(BATHO PELE) (GENERAL NOTICE 18340 OF 1 OCTOBER 1997

The paper sets out eight transformation priorities, amongst which Transforming Service
Delivery is the key. Improving service delivery is therefore the ultimate goal of the public
service transformation programme.

213 THE PUBLIC FINANCE MANAGEMENT ACT, 1999 (ACT NO. 1 OF 1999)

The Act regulates the management of finances in national and provincial government. It
sets out the procedures for efficient and effective management of all revenue,
expenditure, assets and liabilities.

214 THE PROMOTION OF ACCESS TO INFORMATION ACT, 2000 (ACT NO. 2
OF 2000)

The purpose of the Act is to ensure that people can exercise their constitutional right of
access to any information that is required for the exercise or protection of any right and
is held by: the State or another person.

2.15 THE PROMOTION OF ADMINISTRATIVE JUSTICE ACT, 2000 (ACT NO. 3 OF
2000)

The Act gives effect to the right to administrative action that is lawful, reasonable and
procedurally fair as well as to the right to written reasons for administrative action as
contemplated in the Constitution

2.16 THE ELECTRONIC COMMUNICATIONS AND TRANSACTIONS ACT, 2002
(ACT NO. 25 OF 2002)

The Act aims to provide for the facilitation and regulation of electronic communications
and transactions; to provide for the development of a national e-strategy for the Republic;
to promote universal access to electronic communications and transactions and the use
of electronic transactions by SMMEs; to provide for human resource development in
electronic transactions; to prevent abuse of information systems; to encourage the use
of e-government services; and to provide for matters connected therewith.

217 THE DRAFT WHITE PAPER ON E-EDUCATION, AUGUST 2003
This White Paper sets out Government's response to a new information and
communications technology environment in education. To ensure that every school has

access to a wide choice of diverse, high- quality communication services. So that all
learners and local communities to benefit from this investment.
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Institutional policies and strategies over the 5 year planning period.
31 Institutional Policies

Circular 24/2024, Extension of Pilot for vocationally and occupationally orientated
subjects in Public Ordinary Schools and approved schools of skills , it informs all
stakeholders that the pilot for vocationally and occupationally orientated subjects in
Public Ordinary Schools and approved schools of skills is extended for the 2025
academic year. .

Circular :43/2024, Retention of Grades R-12 of 2023/2024Annual Teaching Plans
(ATPs) and revised school-based assessment (SBA) for the 2025 academic year , it
informs teachers that the ATP’s and SBAs for Grade R-12 are retained for 2025 school
year.

Circular 44/2024, Urgent notice to schools in terms of the South African Schools Act
84/1996 and Regulations for safety measures at Public Ordinary Schools GN 1040 OF
2001as amended GN R1128 of 20086, it informs all stakeholders of the safety measures
in Public Ordinary Schools

Acceptable use Policy (AUP) for the Northern Cape Department of Education, this
policy defines acceptable practices for the use of the NCDOE'’s resources. The policy is
designed to protect both the user and the Department by ensuring responsible and
secure use of IT Systems

Artificial Intelligence (Al) Policy Framework for the Northern Cape Department of
Education, this policy establishes a framework for the responsible and effective
integration of Al technologies within the NCDOE, ensuring these technologies are used
ethically, securely and to benefit all stakeholders.

Information Security Awareness Policy, this policy establishes a framework for ensuring
that all staff members are aware of the security risks associated with their roles and
responsibilities and equipped to safeguard departmental systems, data and physical
assets against internal and external threats.

Information Technology (IT) User Onboarding and Orientation _001, this policy
outlines the procedures for onboarding and IT orientation, ensuring that new employees,
contractors and authorised are well equipped with the necessary resources, knowledge
and support to optimise their functionality.

User Manuel and Guides for commonly used Applications and Systems, this outlines
step-by-step instructions, best practices; and troubleshooting tips for each application,
ensuring that users can effectively preform their tasks and contribute to the Department’s
goals.

The Department will continue to develop and review internal policies during the 2024-
2029 Medium Term Development Plan period to ensure broad policy framework remain
consistent with its strategic mandate.

3.2 Strategies

The Department has adopted Turnaround Strategy (2024 — 2034) at the start of the

2024. The Turnaround Strategy will not only be responsive but proactive in the main, in
ensuring realisation of the 2024-2029 MTDP priorities.
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The Five Pillars that anchor the Departmental Turnaround Strategy are:

e PILLAR 1: Leadership, Management, Communication and School Basic
Functionality

e PILLAR 2: Quality of Teaching, learning, teacher development and e- learning
integration

o PILLAR 3: Organisational Health, District support, Corporate ICT functionality and
improvement
PILLAR 4: School Infrastructure

o PILLAR 5 : School Safety, Parents and communities partnerships

These five pillars/ strategies are aligned to MTDP (2024-2029) and would thus inform
the output indicators within the 2025/26 Annual Performance Plan (APP) and
subsequent APPs.

3.2.1 Leadership, management, communication and school basic functionality

Amongst the strategic catalyst that would result in the overall systemic performance
improvement is to ensure a proactive and responsive leadership, management and
accountability at all levels i.e. provincial, districts and schools. To this end, the
Department will continue with the programme whereby the MEC and Executive
Management Team have quarterly engagements with school management teams
(SMTs) .The focus is to continuously capacitate, monitor and support School
Management Teams (SMTs) to focus on overall curriculum implementation and
management. The Department will also entrench the induction of newly appointed SMTs
on their roles and responsibilities and strengthen monitoring and support provided on an
ongoing basis. Central to this is the monitoring and ongoing support provided by Subject
Advisors to teachers on subject content knowledge, teaching and assessment
methodologies. A more pronounced focus will be on ensuring quality school based
assessment (SBA) across grades. A key element of this would also be to capacitate
School Governing Bodies (SGBs), especially on their oversight role in regard to
curriculum delivery. As per Section 16A (aa) and (bb) of the South African Schools Act
84 of 1996 as amended. The roles of both Circuit Managers and Subject Advisors in this
regard cannot be over-emphasised. The Department will ensure that the systems
deployed to enhance efficient school administration i.e. the South African School
Administration Management System (SASAMS), Data Driven District (DDD) and Human
Resource Management System (HRMS) are progressively increasingly utilised
effectively by public schools. The use of Data Driven Districts (DDD) will receive more
pronounced focus to ensure that the uptake is done by all public schools within the
province.

Schools will also be monitored and supported to develop and implement Basic Annual
Management processes to improve overall school performance. There will be an
increased emphasis on monitoring the effective development of credible School Self-
Evaluations (SSEs) and efficient implementation of School Improvement Plans (SIPs).
The Department will guide, monitor, and support the extension and/or reduction subjects
offered at Secondary schools, in particular.

Periodic accounting sessions for all i. e. province, district and school level will be

conducted so as to assess progress and inform the development of remedial measures
required.
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3.2.2 The quality of teaching, learning, teacher development and e-learning
integration

One of the government’s strategic objective is to extend quality integrated Early
Childhood Development services, including pre-school and the reception school year
(Grade R) to the most marginalised. Grade R is currently being implemented at Public
Ordinary Schools, at community-based centres and through independent schools. An
integrated strategy will include health services, social security, birth registration, child
protection .The key strategic focus for the Department, flowing from the evidence of low
outcomes quality coming from standardised assessments (National and International),
is to improve quality of education outcomes and reduce wastage in the system.
Potentially the most effective way to achieve this is to start improvement at the
foundation level and at the preschool phase and Foundation Phase, in particular.

Accordingly, the Department will increase access to registered ECD Centres, improve
capacity of ECD practitioners, strengthen the implementation of the Provincial Reading
Strategy and improve mastery of content and methodology across all grades and
subjects for all teachers. Special attention will be given to the training and support of
novice teachers (those who just obtained their teaching qualification) to consolidate
subject content knowledge and teaching methodology. The Department will train,
monitor and support all schools in the implementation of the Curriculum and Assessment
Policy Statement (CAPS) and quality school-based assessment (SBA).Flowing from the
analysis of the SBA and item analysis, the Department will implement Learner and
Teacher Support Programs in identified subjects for Grade 8 -12.

Internal and external research show that both participation and pass rate in Mathematics
and Physical Science (NSC Exam) still remain a major challenge in the province.

The Department acknowledges that this challenge will not be addressed at Grade 12
level but at Foundation, Intermediate and Senior Phases. Therefore increased
investment in both teacher expertise (continuous training, monitoring and support) and
provision of learning resources at the lower phases remains the catalyst for the
realisation of increased participation and quality outcomes in both Mathematics and
Physical Science

Overall participation and performance in Vocational and Occupational orientated
subjects such as Civil Technology, Computer Application Technology, Electrical
Technology Marine Science and others shows a steady improvement but a lot still needs
to be done in this regard not only to increase enrolment but also improve the quality
performance in these subjects. Attainment of quality performance in these subjects will
stand leaners in good stead to access bursaries and pursue careers in strategic areas
for the economic growth of both the province and country.

The Department will strengthen existing and establish new strategic partnerships with
business, especially mining houses in the province, to ensure proper investment in
schools which offer these much needed skills and competencies.

In particular, Departmental Heads and Subject Advisors will monitor and support
teachers in regard to the effective and efficient use of workbooks in grades where these
are provided. Workbooks are invaluable supplementary resources when integrated to
consolidate that which have been taught.
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Additionally, the Department will:

Train Life Orientation teachers as career practitioners and career exhibitions for
learners

Implement Continuous Professional Teacher Development (CPTD) Programs
Improve digital skills of teachers.

Establish and strengthen Professional Learning Communities (PLCs).

Implement Teacher Appreciation and Support Programmes (TASP).

Establishment Provincial Teacher Development Institute (PTDI)

Develop Relationship and partnerships with institutes of Higher Learning

The increase in participation and performance in Maths, Science and Technology
subjects.

3.2.3 Organisational health, district support and corporate ict functionality &
improvement

The Department will strengthen its capacity to respond to its primary aim, i.e. 2overall
improvement in learner performance across the grades. The below listed enumerate
some measures to be implemented over the 2024-2029 MTDP period.

Enhance Governance and Accountability

Employee Health and Wellness

Implementation of the Sanitary Dignity Framework

District, Circuit and School improvement planning

Conduct in-depth results analysis per subject, phase and grade
Guardianship/Mentorship Programme - Adopting the underperforming schools for
mentorship

In relation to Corporate ICT functionality and improvement, the Department will:

Assess and upgrade the existing ICT infrastructure, including networks, servers, and
hardware.

Expand broadband access to ensure all educational institutions have high-speed
internet connectivity

Strengthen and continue the development of the Online Admission system
Implement a robust data backup and recovery system to prevent data loss

Develop and implement an integrated information management system for seamless
data flow across departments.

Ensure interoperability of systems to facilitate efficient information sharing.
Implement robust data governance policies to maintain data integrity and security.
Strengthen cybersecurity measures to All staff members and learners’ data.
Develop and enforce policies for data privacy and secure handling of sensitive
information.

Provide regular training to staff on cybersecurity best practices.

Implement data analytics tools to analyze trends, patterns, and performance metrics.
Use data-driven insights for evidence-based decision-making.

Train staff in data analytics tools and interpretation of results.

Develop key performance indicators (KPIs) for ICT initiatives.

Establish a monitoring and evaluation framework to assess the impact of ICT
interventions.

Use feedback mechanisms to continuously improve ICT services and systems

15



3.2.4 School infrastructure

The attainment of the three OUTCOMES directly related to Basic Education Sector i.e.
(1) Improved quality education and skills, (2) Skills for the economy and (3) Social
Cohesion and Nation Building must necessarily occur within a conducive school
infrastructure environment.

The NCDOE has made considerable progress in aligning its infrastructure development
priorities with the broader provincial vision of building a "modern, growing, and
successful province." The Department’s infrastructure projects reflect this commitment,
focusing on modernizing educational facilities, expanding access, and improving the
overall learning environment

The Department has made progress in enhancing educational infrastructure across the
province. Through focused investments in school construction, renovation, and
modernisation, the Department’s strategies over the 2025-2029 period will:

Conduct School Infrastructure Needs Assessment

Develop a Long-Term Infrastructure Plan

Upgrade and Modernize Facilities

Enhance Accessibility and Inclusivity

Improve Safety and Security

Ensure Efficient Maintenance and Repairs

Green Initiatives and Sustainability

Improve on Community Engagement and Partnerships

Enhance staff Professional Development

Conduct Regular Monitoring and Evaluation

Conduct a thorough assessment of existing hostel facilities.

Align hostel facilities with educational goals and initiatives.

Optimize hostel resources to support teaching and learning activities.
Integrate technology to enhance educational experiences in hostels.
Develop and implement educational programs within hostel premises.
Ensure the safety and security of hostel facilities to create a conducive learning
environment.

¢ Ensure that hostel facilities are well-maintained for optimal functionality.

Additionally, the Department will pursue collaborative and responsive infrastructure and
ICT planning and implementation. This will be achieved, amongst others, through:

Establishment of a Cross-Functional Planning Team

Integrated Infrastructure and ICT Strategic Planning

Improve the regularity of consultation with Educational Stakeholders

Data-Driven Decision Making (Utilize data to inform infrastructure & ICT planning
decisions)

e Implement Agile Project Management

3.2.5 School safety, parents, communities and partnerships
The Department will continue to strive for stakeholder engagement: collaboration with

parents, school governing bodies, and non-governmental organisations to improve
school management and governance.
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Given the high number of vandalism, theft and burglary in some of the schools and the
overall threat to school infrastructure investment, the Department’s School Safety
strategies over the 2025-2029 period will focus on:

Advocacy campaigns on bullying, drug and alcohol abuse, gangsterism, and Gender
Based Violence (GBV) and

Strengthening efforts aimed at eliminating Teenage Pregnancy including campaigns
aimed at supporting boys in schools

Initiate School - based crime prevention in collaboration with SAPS.

School Safety Capacity Building programmes to create safe, caring & child-friendly
schools.

Enhance compliance with safety regulations & policies.

School Safety Volunteer Programme.

Strengthening of a proper and effective functioning QLTC structure at all levels of
the NCDoE

Revive the “Love Your School” campaign

Improving the capacity of SMTs, Principals , and SGBs on all matters related to
partnerships and community engagement

Strengthening collaboration and partnership with all stakeholders and engaging in a
more focused way with Principals and communities through for a like the PCF and
others

Forge and regulate partnerships with external stakeholders with an interest in
education

Labour management partnership

Embark on Alternative Sources of Funding using our NCDoE Business
Plan(Establishment of fundraising unit)

The Department’s Annual Performance Plans will outline in more detail measures
implemented towards the attainment of the above.
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4. Relevant Court Rulings

41.

4.2

THE SOUTH AFRICAN SCHOOLS ACT 84/1996 SECTION 60: LIABILITY OF THE
STATE

(1)(@) Subject to paragraph (b), the State is liable for any delictual, or contractual
damage or loss caused as a result of any act or omission in connection with any
school activity conducted by a public school and for which such public school would
have been liable but for the provisions of this section.

(1)(b) Where a public school has taken out insurance and the school activity is an
eventuality covered by the insurance policy, the liability of the State is limited to the
extent that the damage or loss has not been compensated in terms of the policy.

(2)The provisions of the State Liability Act, 1957 (Act 20 of 1957) apply to any claim
under subsection (1).

(3) Any claim for damage or loss contemplated in subsection (1) must be instituted
against the Member of the Executive Council concerned.

A public school is a juristic person with legal capacity to perform its functions in
terms of SASA. The governance of a public school is vested in its SGB. The
department is liable for any delictual, or contractual damage or loss caused as a
result of any act or omission in connection with any school activity of the school
and where the school would be liable. Public schools can take out insurance to
cover certain eventualities however you will find that only quintile 4 and 5 schools
have the resources to pay for insurance policies. Schools located in quintile 1 to
3 do not have the financial resources to pay for insurance policies.

Recent judgment regarding section 60 and other provisions is Parktown High
School for Girls v Emeran and Another [2019] ZASCA 10

HUMAN RESOURCE RELATED MATTERS

In the matter of Public Servants Association obo Olufunmilayi Itunu Ubogu
Head of Department of Health, Gauteng and Others [2017] ZACC 45 the
Constitutional Court has declared that section 38 (2) (b) (i) of the Public Service
Act 103 of 1994, which allows employers to effect deductions, for overpayments
that is wrongly granted as remuneration or received as “other benefit not due ...”
to employees as unconstitutional. It was held that the deductions in terms of that
provision constitute an unfettered self-help — the taking of the law by the state
into its own hands and enabling it to become the judge in its own cause.

The employer (Department) can only confine and act on overpayments into
Section 34 (1) of the Basic Conditions of Employment Act 75 of 1997 (BCEA)
which prohibits an employer from making deductions from an employee’s
remuneration unless by agreement or unless the deductions are required or
permitted in terms of a law or collective agreement or court order or arbitration
award. Any deductions that do not comply with the provisions of the BCEA stated
above may be regarded as unlawful.
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43

4.4,

UNDOCUMENTED LEARNERS CASE

Centre for Child Law and Others v Minister of Basic Education & Others
[2019] ZAECHC 126

The High Court ruled that Clauses 15 and 21: of the Admission Policy for
Ordinary Public Schools is inconsistent with the Constitution and therefore
invalid.

The first to third respondents are directed to admit all children not in possession
of an official birth certificate into public schools in the Eastern Cape Province (the
schools), and where a learner cannot provide a birth certificate, the Principal of
the relevant school is directed to accept alternative proof of identity, such as an
affidavit or sworn statement deposed to by the parent, care-giver or guardian of
the learner wherein the learner is fully identified.

While the judgment relates to a matter that emanated in the Eastern Cape
Province, it sets the tone of the appetite of Courts on the learners’ right to basic
education throughout the country. The fact that section 29 of the Constitution of
the Republic of South Africa, 1996 provides that: “ Everyone has a right to basic
education” was a salient point raised in the judgment. The High Court amongst
others found that the right to education is an immediately realizable right and
stands on a higher pedestal. The High Court further emphasised the
Constitutional Courts ruling in Juma Masjid and stated that “there is no internal
limitation requiring the right to be “progressively realised” within “available
resources” subject to reasonable legislative measures” As Clauses 15 and 21 of
the admission policy are not law of general application but merely a policy, it is
incapable of authorizing the limitation of a right in the Bill of Rights.

AMENDMENT OF THE RULES REGULATING THE CONDUCT OF THE
PROCEEDINGS OF THE SEVERAL PROVINCIAL AND LOCAL DIVISIONS
OF THE HIGH COURT OF SOUTH AFRICA R 107 OF 7 FEBRUARY 2020

The following rule is hereby inserted in the Rules after rule 41:
41(A) Mediation as a dispute resolution mechanism

In every new action or application proceeding, the plaintiff or applicant shall,
together with the summons or combined summons or notice of motion, serve on
each defendant or respondent a notice indicating whether such plaintiff or
applicant agrees to or opposes referral of the dispute to mediation.

4.5 BASIC EDUCATION LEGISLATION AMENDMENT ACT BELA ACT 32
OF 2024 (PROCLAMATION NOTICE 237 OF 2024)

e The South African Schools Act, 1996, to insert and amend certain definitions;
to provide that attendance of grade R is compulsory; to amend the penalty
provision in the case where the parent of a learner, or any other person, without
just cause, prevents a learner who is subject to compulsory attendance from
attending school, and to create an offence in respect of the interruption,
disruption or hindrance of official educational activities of a school; to enhance
the authority of the Head of Department in relation to the admission of a learner
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to a public school, after consultation with the governing body of the school; to
provide that the South African Sign Language has the status of an official
language for purposes of learning at a public school, and that the Head of
Department may direct a public school to adopt more than one language of
instruction, where it is practicable to do so, and that, if the Head of Department
issues such a directive, he or she must take all necessary steps to ensure that
the public school receives the necessary resources to enable it to provide
adequate tuition in the additional language of instruction; to provide the Minister
with the authority to appoint a person, an organisation or a group of persons to
advise on curriculum and assessment-related matters; to provide that the code
of conduct of a public school must take into account the diverse cultural beliefs,
religious observances and medical circumstances of learners at the school and
to provide for the inclusion of an exemption clause in the code of conduct and for
disciplinary proceedings to be dealt with in an age appropriate manner and in the
best interests of the learner; to refine the provisions relating to the possession of
drugs on school premises or during school activities; to refine the provisions
relating to suspension and expulsion from public school for misconduct; to
provide for the prohibition of corporal punishment at school, during school
activities and at hostels accommodating learners of a school; to prohibit initiation
practices during school activities; to provide for the designation of a public school
as a public school with a specialised focus on talent; to further regulate the
merger of public schools; to provide for centralised procurement of identified
learning and teaching support material for public schools; to further regulate the
withdrawal of the functions of governing bodies; to provide that it is the Minister,
and not the Member of the Executive Council, who must make certain
determinations in regard to the composition, and related matters, of governing
bodies of schools for learners with special education needs; to provide for the
membership of a governing body of a public school that provides education with
a specialised focus on talent, sports and performing or creative arts; to provide
that the Head of Department may, on reasonable grounds, dissolve a governing
body that has ceased to perform its functions; to provide that a member of a
governing body must declare a direct or indirect personal and financial interest
that he or she or his or her family member may have in the recruitment or
employment of staff at a public school, or in the procurement of goods and
services for a public school, and that the member of the governing body must
recuse himself or herself from a meeting of the governing body under such
circumstances; to provide further clarity regarding the prohibition of the
remuneration of members of governing bodies; to provide that it is the Minister,
and not the Member of the Executive Council, who must make certain
determinations in regard to the election of members of governing bodies of public
schools; to provide that, where reasonably practicable, only a parent member of
a governing body who is not employed by the public school may serve as
chairperson of the finance committee; to make a technical amendment in regard
to the status of learners serving on governing bodies of public schools; to extend
and refine the provisions relating to the closure of a public school; to provide that
lease agreements relating to a school’'s immovable property must be submitted
to the Head of Department for approval and that, in the case of a lease for a
period not exceeding 12 months, the approval of the Head of Department is not
required; to further regulate and refine matters relating to the budget of a public
school; to further regulate the circumstances under which a governing body may
pay additional remuneration, or give any other financial benefit or benefit in kind,
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to a state employee; to provide that, where the parent of a learner applies for
exemption from the payment of school fees and information cannot be obtained
from the other parent of the learner, the parent may submit documentary
evidence in the form of an affidavit or court order in relation to the other parent;
to provide for financial record-keeping by the governing body of a public school,
for the drawing up of financial statements, and for the presentation of these to a
general meeting of parents; to extend the powers of the Head of Department to
conduct an investigation into the financial affairs of a public school and to provide
that the governing body of a public school must submit quarterly reports on all
income and expenditure to the Head of Department; to increase the penalty
provision in the case where a person establishes or maintains an independent
school and fails to register it; to empower the Member of the Executive Council
to determine conditions when granting a subsidy to an independent school and
to provide for financial reporting, by such subsidised independent schools; to
further regulate home education; to create an offence where a parent supplies a
public school with false or misleading information or forged documents when
applying for the admission of a learner or for exemption from the payment of
school fees; to provide for a dispute resolution mechanism in the event of a
dispute between the Head of Department or the Member of the Executive Council
and a governing body; to further regulate the liability of the State for delictual or
contractual damages; to extend the power of the Minister to make regulations
and to provide for offences to be created in regulations made by the Minister; to
amend the Preamble; and to provide for matters incidental thereto; and

e The Employment of Educators Act, 1998, so as to amend certain definitions;
to exclude further education and training centres, adult basic education centres
and institutions, from the ambit of the Act; to prohibit an educator from conducting
business with the State and to create an offence in relation thereto; to extend the
powers of the Minister to make regulations; and to provide for matters incidental
thereto.

UPDATE TO RELEVANT COURT RULINGS

The following court rulings were made some negotiated settlement and made an
order of court. The nature of the matter, the judgement or order and the
implications the Education sector and relative to the Province is provided case
by case and set out below:

NAMES OF PARTIES | EQUAL EDUCATION V MINISTER OF BASIC EDUCATION
INVOLVED AND OTHERS

Brief Facts The Applicants brought the application against the Minister
and all the MECs. The Applicants applied to court declaring
that certain sub-regulations of Regulation 4 of the Regulations
Relating Minimum Uniform Norms and Standards for Public
School Infrastructure is inconsistent with the Constitution and
is unlawful and invalid, in the alternative reviewed and set
aside.

Judgement The court set aside certain sub-regulations of Regulation 4 on
the basis that sub-regulations are, amongst others,
unconstitutional in that it breaches learners’ right to a basic
education. An application for leave to appeal was lodged with
the Constitutional Court. The Constitutional Court concluded
that the application for condonation should be granted but that
the application for leave to appeal should be dismissed as it
bears no prospects for success.
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Implications

The judgment has serious implications for National DBE and
PDE, in that billions should be found to eradicate unsafe
school buildings not limited to toilets, classrooms, staffrooms
etc. within a reasonable time. It is a well-known fact that the
Department alone cannot do this entire infrastructure but is
dependent on other departments.

NAMES OF PARTIES

SUID AFRIKAANSE ONDERWYSERS UNIE V MINISTER

INVOLVED OF BASIC EDUCATION AND OTHERS

Order of court: | Regulation 9 of the Regulations to the Minimum Uniform

agreement  between | Norms and Standards for Public School Infrastructure GN 920

parties GG 37081 of 2013 does not constitute minimum norms and
standards for the capacity of a school in respect of the number
of learners a public school can admit as contemplated in
section 5 A(1)(b) and 5(2)(b) of the Schools Act 84 of 1996.

Implications Regulation 9 shall not be used by Provincial Education

Departments (PEDs) in determining the capacity of public
schools in respect of the number of learners such schools can
admit. Further Guidelines were provided to PEDs to utilize in
the determination and evaluation of the capacity of any public
school.

The Minister has further been ordered to promulgate
Regulations on Minimum Norms and Standards for Capacity
of a School in respect of the number of learners a school can
admit as contemplated in section 5A(1)(b) of the Schools Act
within a period of three years from 10" October 2023
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PART B: Our Strategic Focus
5. Vision

A transformative and inclusive education system that accelerates the Northern Cape’s
journey towards becoming a modern, growing and successful Province

6. Mission

We aim to create an environment where modern teaching practices and the holistic
development of learners are prioritized, by fostering collaborations among stakeholders,
implementing sustainable education policies, and encouraging lifelong learning
positioning the Northern Cape as a leader in educational excellence and future

readiness.
7. Values
VALUES BRIEF EXPLANATORY NOTES
Transparency Ensure access to information in line with all relevant legislation
Striving towards outstanding standards of performance at all levels of
Excellence

delivery

Remaining answerable to the public and oversight structures of the
Northern Cape

Accountability

Caring Showing compassion for all our clients
Honesty Displaying irreproachable levels of truthfulness
Integrity Exceptional levels of honour

Needs—driven Being finely attuned to the needs of our clients
Goal—directed In pursuance of long-term plans of the country
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8. UPDATED SITUATION ANALYSIS

The 7t Administration which is led by a Government of National Unity (GNU), has adopted an
Implementation Plan known as the 2024-2029 Medium Term Development Plan (MTDP)
(previously referred to as the Medium Term Strategic Framework (MTSF)). The MTDP’s
Strategic Priority 2: Reduce poverty and tackle the high cost of living (which education is one of
the areas) comprises of three strategic outcomes, namely Improved education outcomes and
skills, Skills for the economy, and Social cohesion and nation-building. In addition to the
foregoing, as well as the Constitution of the Republic of South Africa, the National Development
Plan 2030 (NDP), the 2024 DPME Guidelines for the Development of the 2025-2030 Strategic
Plan (SP) and 2025/26 Annual Performance Plans (APP), State of Nation Address (SONA),
State of the Province Address (SOPA), Budget Speeches, and Action Plan to 2024: Towards
the Realisation of Schooling 2030, the Northern Cape Department of Education’s (NCDoE)
2025-2030 SP and 2025/26 APP is based. Therefore, the SP, which is a five year plan is aligned
with the mentioned policy documents, and has identified five key priorities that will direct the
attainment of education’s sector outcome indicators as well as output indicators and targets.

These 2024-2029 MDTP key sector priorities include:

e Early Childhood Development (ECD)

e Foundations For Learning

¢ Inclusive Education, Health Promotion & Social Cohesion

e Curriculum Recovery, Strengthening, & Skills and Competencies for the
Changing World

e School Safety, Infrastructure Delivery & Learner Transport

The NCDoE is well aware of the environment in which it will have to implement its 2025-2030
SP, as well as the subsequent 2025-26 APP. Therefore, these plans will be undertaken in the
context of particular situational factors. In this respect, the situational factors comprise of both
external and internal environmental factors. Hence, a situational analysis, which focuses on
the external and internal environmental factors will be conducted.

8.1 External Environmental Analysis

After careful observations and analyses, the Department has identified some critical
external environmental factors, and these include amongst others demographics, the
influence of legislation and regulations on planning, economic and financial factors,
broad challenges and mitigation strategies, and stakeholder analysis.

8.1.1 Demographics (population and languages)
The Northern Cape which is a sparsely populated province had a population of

1,355,629 in 2022 (Stats SA Census 2022), increased to about 1, 37 million in 2024.
The distribution of the population is reflected in the table below: (Stats SA Census 2022).
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Table1.1: Population distribution of the Northern Cape

Population group
Province Census Black Indian
year . Coloured . White Other Total
African Asian
1996 448,880 436,319 2,350 111,650 - 999,200
Northern 2001 461,262 425,717 2,379 102,518 | - 991,876
Cape 2011 576,986 461,899 7,827 81,246 17,903 1,145,861
2022 679,383 563,605 10,824 99,150 2,667 1,355,629
Table 1:2: percentage distribution by language spoken most often in
Northern Cape province’s households (census 2022)
LANGUAGE | AFR | ENG ISIXHOSA | SESOTHO | SETSW | OTHER | TOTAL
% 54,6 24 4,5 1,2 35,7 1,6 100
Source: Stats SA Census 2022
Table 1.3: top 3 Languages spoken in each of the five districts of the northern
cape province
The data is specific to each district as reflected in each district's Factsheet (Stats
SA: Census 2022.
DISTRICT AFRIKAANS ENGLISH SETSWANA ISIXHOSA
% % % %
Frances Baard 38,1 4,8 48,5 -
J.T. Gaetsewe 38,1 4.8 48,5 -
Namakwa 96,1 1,5 - 1,2
Pixley KaSeme 79,0 - 1,7 16,7
ZF Mgcawu 83,4 - 10,9 1,6

Source: Stats SA Census 2022 District Factsheet 2024

Based on table (1.3) above, the Province has four official languages, namely
Afrikaans, Setswana, IsiXhosa and English. The Province is also home to a
number of Indigenous languages that are spoken by the Khoe and San people.

It is important to note that the NC has a large number of children between age
0-4 followed by 5-9 years in the province (Northern Cape Provincial Treasury,
2024:4). This implies that it will impact on the provision of ECD (0-4 years) and
Grade R services/education, particularly that new regulations and legislation
have been adopted.

The enormous challenges facing government over the MTDP period in regard
to mass registration of Pre-Grade R sites, ensuring that their physical buildings
meet the minimum requirement (one prerequisite condition to access subsidy
from government), provision of age appropriate stimuli equipment and the
ongoing monitoring and support to the Practitioners are evident. The
Department will therefore continue to review its overall budget to ensure that
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universal access to Pre Grade R is progressively realised.
8.1.2 Influence of legislation and regulations on planning

When new policies or legislation are introduced and implemented, both
human and physical resources need to be availed, hence, will impact on the
SP and APP. In this case, the formal introduction of Grade R in schools, Basic
Education Laws Amendment Act No. 32 of 2024 (Grade R), General
Examination Certificate (GEC) and the reviewed Regulations Relating to
Uniform Norms and Standards for Public schools (2024) bear relevance.

8.1.21 Basic Education Laws Amendment Act 32 of 2024 (BELA
Act)

Whereas some schools were providing ECD services, communities were also
providing such services, these services were largely through the financial and
human resource assistance of the Department of Social Development (DSD).
Now that the function has now been transferred to the Department of Basic
Education (DBE), the compulsory provision of Grade R by DBE schools has
now been formally enacted through the BELA Act.

The Department is therefore expected to make provision for both physical
and human resources to make this provision possible. In this regard, the
Premier in his 2025 SOPA, emphasised that “Early Childhood Development
is a comerstone of a thriving society. By nurturing during the formative years, we
set them for a brighter future. To Invest in ECD is not just a moral imperative
but it is a strategic decision that yields lifelong benefits for the province. The
Department will therefore, introduce new initiatives to professionalise this
very important sector.” Hence, the NCDoE through the SP (2025-2030) and
APP (2025-26) and over the Medium Term Development Plan (2024-2029),
the Department will ensure that this national key priority is attended.

8.1.2.2 Regulations relating to uniform norms and standards for public
schools (2024)

Although it was reported that the NC was doing well regarding infrastructure
provision and upgrades, challenges were also highlighted in the 2023/2024
State Of the Province Address (SOPA). Some of the challenges include
“‘inappropriate material structures which includes full and partial asbestos
structures, asbestos roofs and schools located in the Asbestos Belt where
land is contaminated.” (SOPA 2023/2024). Based on the SOPA 2025, it can
be observed that the province_recorded a 5 years cumulative expenditure of
R24, 7 Billion on infrastructure. This translates to an expenditure
of “19 modern state of the art schools, 11 clinics, roads, libraries, water, (and)
bucket toilet eradication.” As will be observed elsewhere in the SP and APP,
the NCDoE will once more address the mentioned challenges, through
deliberate plans for funding. In addition, the implementation of the regulations
on norms and standards would require the NCDoE to respond adequately
and favourably towards funding for the identified infrastructural needs.
Hence, this may impact on the implementation of the SP and APP.
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8.1.3 Economic and financial factors

In order that the NCDoE successfully implement its SP and APP, the manner
in which the economy performs in relation to job creation opportunities, as
well as how it responds to budget pressures and fiscal challenges are critical
issues to be considered.

It is worth pointing out that the 2024-2029 MTDP period starts at a time where
the impact of National austerity measures’ are already evident throughout the
country and thus the Northern Cape Department of Education (NCDOE) is
not immune to the overall prevalent fiscal realities. In this regard, the National
Minister of Basic Education highlighted both at Budget Vote at the National
Assembly on 15 July 2024 as well as the Media briefing regarding budget
cuts on 25 September 2024 about the difficult fiscal conditions which the
department was operating under. The Minister also reflected that these
pressures have been years in the making because of aggressive budget cuts,
economic stagnation and fiscal mismanagement across government which is
now set to impact schools. From the media briefing speech, a number of
implications were highlighted, which could impact on the implementation of
the MTDP 2024-2029 (SP and APP). Some of the implications that could be
derived from the Minister’s speech include that these budget cuts “translate
into fewer teachers, reduced textbooks, and fewer admin support staff, which
means teachers spend more time on admin work, thereby reducing learning
and teaching time.”

The Quarterly Labour Force Survey for Q4 as released by Stats-SA in 2025,
notes a slight increase in the employment situation at a national level. For
example the QLFS highlights that “[t]he official unemployment rate decreased
by 0,2 of a percentage point to 31,9% in Q4:2024 compared to Q3:2024.”
Furthermore, the report states that the unemployment rate decreased in five
provinces between Q3:2024 and Q4:2024, and that the NC recorded the
largest decrease of 3,0. In noting NC’s situation further, The Minister asserted
that “[the Northern Cape’s economy exhibited a slightly more volatile growth
pattern from 2013 to 2019, with fluctuations ranging from a low of -0.3 per
cent to a high of 2.4 per cent.” She further noted that “[tlhe provincial
economy experienced a slightly less pronounced contraction than the
national economy in 2020 at a rate of -5.1 per cent, with slightly higher growth
in 2021.” Furthermore, she indicated that the NC’s unemployment rate
relative to the national rate, was not that high. This was also alluded to by the
Premier of the NC in his 2024 SOPA and SOPA 2025. For example, in his
2025 SOPA, the Premier noted that;

* The Province witnessed a R35 Billion economic growth in the 5 years, from
R117 Billion in 2019 to R152 billion in 2024; and that

* The Northern Cape economy created 27 000 new jobs and that placed
Northern Cape on the second spot as a province with lowest
unemployment.
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Despite the growth noted above, the Premier cautioned that we be “mindful
of the challenges that confront the education sector.”

Therefore, being mindful of the challenges that confront education as a sector
both at national and provincial levels, how these potential challenges are to
be mitigated needs careful attention. In order to assist Provincial Education
Departments, the National Minister of Finance, in his 21 February 2024
Budget Speech indicated that the government was trying its best to mitigate
this situation by allocating an “additional R25.7 billion for the carry-through
costs of the wage increase over the medium term. The minister of Finance
also advised provinces to reprioritise their spending patterns. Based on the
foregoing, these factors will be considered in the implementation of the
Strategic Plan (SP) and Annual Performance Plan (APP).

Besides the three areas that may impact on the implementation of the SP
and APP of the NCDoE, the Department also noted other critical challenges,
and therefore, plans to address these in the SP and APP.

8.1.4 Challenges and mitigation strategies

The NCDoE has for a number of years noted and experienced some challenges that
impact on quality education of its learners. In particular, the Department has
observed an increase of learner pregnancy as well as school safety and vandalism
concerns. Deliberate action is planned and these will be implemented to mitigate
these challenges.

8.1.4.1 Learner preghancy

The NC Province experienced a challenge of learner pregnancies, particularly in the
Frances Baard, John Taolo gaetsewe (JTG), and Pixley Ka Seme districts. In his
Budget Vote Speech on 12 September 2024, the NC MEC for Education reported
that various interventions have been initiated and implemented to mitigate this
scourge that is affecting amongst others school attendance, and increasing dropout
rates. In this regard, a campaign targeting learners aged 14 and above, under the
theme “Not Me, Not Now” was undertaken by the former MEC in 2023 in the John
Taolo Gaetsewe district. Through this campaign, the rolling out of a Comprehensive
Sexuality Education was conducted where both in-school and out-of-school youth,
promoting awareness, prevention, and responsible sexual behaviour was
conducted. In addition, additional funds were allocated by Provincial Treasury to
implement a multi-sectoral Learner Pregnancy Programme in the Frances Baard,
John Taolo Gaetsewe and Pixley Ka Seme Districts.

Noting that learner pregnancy is a societal issue, it was also reported that the
Northern Cape Department of Education launched the Learner Pregnancy
Prevention Campaign in the John Toalo Gaetsewe District in June 2023. This
integrated campaign was to help curb, but also contribute towards, the decrease of
learner pregnancies experienced in the Province and was coordinated by the MEC
of Youth, Women, People with Disabilities, Communication and E-Gov in the Office
of the Premier. The MEC of the Province reported that an integrated Learner
Pregnancy Prevention Strategy was being finalised, for implementation in the
subsequent years.
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8.1.4.2 School safety and vandalism

The Minister of Education, in her Budget vote on 15 July 2024, voiced her concern
regarding the safety and quality of schooling environments for both learners and
teachers. This is a concern that includes vandalism and theft that has also been
prevalent in the NC Province over the years. In response, the NC Provincial
Government adopted a campaign called “Love Your School” Campaign.”
Through this campaign, a partnership with school communities, especially in those
schools which experienced a high rate of vandalism and theft was entered into.

Given the high number of vandalism, theft and burglary in some of the schools and
the overall threat to school infrastructure investment, the Department introduced the
School Safety Volunteer Programme in late 2023. The beneficiaries were the
identified high risk schools. This is one of the measures implemented by the
Department to create employment opportunities for the immediate surrounding
communities to the benefiting schools. The rate of vandalism, theft and burglary in
these identified schools has been reduced to zero over the implementing period.
Considering the prevalent tight financial constraints and other competing priorities,
the Department hopes to not only continue but also expand the School Safety
Volunteer Programme over the 2024-2029 MTDP period.

Progress on the implementation of the School Safety Volunteer Programme is

tabulated below:

YEAR Schools No. of School STIPEND PER TOTAL STIPEND
Safety Volunteers MONTH PER YEAR

2023 (started 14"

December ONLY) 83 417 R1500,00 (pro-rata) R625 500.00

2024 (Jan — Nov 86 430 R3000.00 R1 290 000.00

8.1.5 Stakeholder analysis

The NCDoE'’s SP and APP are to be implemented within an environment where the need for services
such as learner transport, National School Nutrition Programme, Inclusive Education, Special
Schools, women, youth, learners with disabilities, Learner and Teacher Support Material (LTSM),
teacher development opportunities, sanitary towels, sports facilities and equipment, connectivity,
tablets, sanitation, water, electricity, classrooms, educators, etc., are to be provided for, all which

require a budget.

The implementation of the 2024-2029 MTDP through the (SP and APP) is highly dependent on the
cooperation of all stakeholders. Acknowledging that Education is a societal issue and as such the
whole of society are stakeholders. Therefore, an environment that is conducive for the

implementation of the 2024-2029 MTDP through active stakeholder participation is critical.
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STAKEHOLDERS

PURPOSE

Parents

Improved learning and teaching outcomes.

School Governing Bodies

Improved  school and

functionality.

management,  governance

School Governing Body Associations

Improved educational delivery.

Sport  Councils,
Statutory bodies

Confederations,

Integrated delivery of sport programs.
Increased number of learners involved in sport.

Arts and Culture: Councils

Increased learner participation in Arts and Culture.

Library Associations

Improved reading. Increased access to library services by
learners and educators.

Higher Education Institutions

Pre- and in-service training of Educators.

Sector Education Training Authorities
(SETA)

Delivery of Capacity Building programs for employees.

SACE (South African Council of

Educators)

Professionalization of education.

Subject specific organizations, e.g.
Maths Association

Professionalization of the subject.
Improved learning and teaching in the subject.

Professional  Organizations,
Physio Therapists, Psychologists

e.g.

Professionalization of the subject. Improved learning and
teaching in the subject.
Looking after the interests of their members.

Organizations, structures and

statutory bodies for the Disabled

Increased access to education by learners with disabilities.
Increased employment of people with disabilities in
education. Improved governance of institutions for the
disabled.

Chapter 9 Institutions:

Auditor General, Human Rights
Commission, Gender Commission and
Public Service Commission

Oversight. Specialized support.

Organizations, interest groups and
statutory bodies for learners with
special educational needs

Improved access to education by learners with special
educational needs. Professionalization of employees
responsible for learners with special needs.

Associations and interest groups |Increasingly addressing the societal issues regarding
focusing on HIV/Aids HIV/Aids.

Organized labour Inputs into Policy. Monitor service delivery.

EXCO’. Legislature, Portfolio Political Direction. Oversight.

Committees
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STAKEHOLDERS

PURPOSE

Other Government Departments, e.g.,
Social Development, Health, SAPS,
etc.

Integrated and improved service delivery.
Delivery on the National Development Plan. Improved
learner outcomes.

Community Based Organizations,
including Faith Based Organizations

Involvement in the Quality of Learning and Teaching
Structures and Campaigns. Improved learner outcomes.

Non-Governmental Organizations

Sharing best practices. Shared service delivery.

Audit Committee

Oversight.

Umalusi

Ensuring credible Assessments and Examinations.

Municipalities

Providing services to our schools and educational facilities.
Integrated planning.

8.2 INTERNAL ENVIRONMENTAL ANALYSIS
The Department’s key deliverables for the 2024-2029 Medium Term Development
Plan (MTDP) period and the subsequent Annual Performance Plans over the same
period are anchored on the 7th Administration’s Strategic Priorities and the
associated Outcomes of the Basic Education Sector.
Of the three Strategic Priorities of the 7th Administration, the Basic Education
Sector responds more directly to Strategic Priority 2: Reduce Poverty and tackle
the high cost of living (Maintain and optimise the Social Wage)
8.2.1 Learner Growth Projections
The table below shows the actual learner numbers during the 2019-2024 Medium
Term Strategic Framework (MTSF) period and the projected growth over the 2025-
2030 Medium Term Development Plan (MTDP) period. Informed by learner growth
trends over the 2019-2024 Medium Term Strategic Framework (MTSF) period, ,
the Department projection is that the growth in learner totals will stay constant over
the MTDP period.
PREVIOUS 6 YEARS NEXT FIVE YEARS
YEAR 2019 | 2020 | 2021 | 2022 | 2023 | 2024 | 2025 | 2026 | 2027 | 2028 | 2029
:ﬁfg{;ﬁgnt 297 | 299 | 298 |300 |300 [302 |[303 |305 |306 |307 | 308
588 653 584 367 145 916 997 081 169 262 358
(GrR-12)
Growth 2065 | 1069 | 1783 | 222 2771 | 1081 | 1084 | 1088 | 1092 | 1096
% 0,7 -0,4 0,6 -0,1 0,9 0,4 0,4 04 0,4 0,4
Average
growth 0.4%
(2019-2024) %

31




8.2.2 Early Childhood Development (ECD)

The Basic Education’s Medium Term Development Plan (2025-2030) enjoins the country
to develop and implement a clear and measurable plan to achieve universal access to
Early Childhood Development (ECD).

The Northern Cape Department of Education is embarking on the ECD Centres Mass
Registration Drive that was launched by the Minister in 2024 in an attempt to improve on
access to quality ECD Programmes. Early Childhood Development (ECD) is one of the
Northern Cape Department of Education’s priorities and therefore the Department will
continue to professionally develop Grade R practitioners and assist them in improving
their qualifications in order to improve quality in Pre-Grade R.

Amongst others, the Department will strive to increase number of:

Grade R learners in public schools

Registered ECD programmes

Children accessing registered ECD Programmes
Children benefiting from the ECD subsidy

Pre Grade R practitioners trained and supported on NCF
Grade R practitioners on REQV 13 and above

QO hwhN =

The Department planned to host an ECD Summit in April 2025 as a platform to engage
with all ECD stakeholders. Associated to this would be the provision of appropriate
infrastructural, learning, teaching Support material (LTSM) resources that is age
appropriate to stimulate learning for both Pre Grade R and Grade R learners. The
development and ongoing support provided to Caregivers (Pre Grade R Centres) cannot
be overemphasised.

8.2.3 Foundations for Learning (Mother Tongue Based Bilingual Education)

One of the Basic Education Sector’s priorities is the Foundations For Learning. Through
this priority, government seeks to promote the use of indigenous languages as language
of teaching and learning beyond the Foundation Phase (Grades R -3).

The Northern Cape Department of Education has already identified teachers who can
speak both IsiXhosa and Setswana who are teaching Mathematics and Natural Science in
Grade 4.The Department has identified 175 Foundation Phase isiXhosa and Setswana
Language of Learning and Teaching schools for the implementation of Mother Tongue
Based Bilingual Education (MTBBE) in Mathematics and Natural Science in Grade 4
starting in 2025..

Department will continue to reprioritise its budget to implement the MTBBE over the 2024-

2029 MTDP period i.e. increase the number of schools and grades implementing Mother
Tongue Based Bilingual Education (MTBBE)
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8.2.4 General Education Certificate (GEC)

The General Education Certificate (GEC) was first piloted in 2022 with only 25 schools
offering Grade 9. The total of schools participating in GET increased to 93 in 2023. As of
2024, a total of 193 schools were part of the GEC. In 2025, all schools offering Grade 9
(209) participated in GEC. The GEC is implemented in selected subjects listed below:

Curriculum tests were administered according to a national timetable in the following
subjects:

Home Languages: Afrikaans, English, IsiXhosa, Sesotho and Setswana

First Additional Languages: Afrikaans, English, IsiXhosa, Sesotho and Setswana
Economic and Management Sciences

Mathematics

Natural Sciences

The Department will continue to monitor and support teachers in 2025 and beyond to
ensure successful implementation of GEC and possibly increase the number of subjects
covered. The diagnostic reports of learners’ performance in the GEC informs the ongoing
focussed monitoring and support provided to teachers.

8.2.5 Coding and Robotics

The subject is introduced to prepare learners to acquire and apply digital skills and navigate
within the information driven world whilst exploring possible solutions to everyday
challenges. Coding is a set of instructions that a robot can read and execute. Robotics
combines the use of electronics, mechanics, and coding software to program robots to do
particular jobs. Robots can easily perform those tasks that humans are not able to perform.
The curriculum can be used to enhance the teaching and learning of various subjects such
as Mathematics, Technology and Science including Languages. It affords learners to
participate in competitions at local and international level exposing them to advanced 21st
century skills and opportunities beyond schooling.

Different types of schools were selected to pilot the draft Coding and Robotics Curriculum
on the basis that they are, Special schools, Multi-grade schools and mainstream schools.
The Department of Basic Education orientated the Provincial Education Departments
national training team in preparation for the cascading of the orientation to selected schools
in the province. The Frances Baard and Pixley ka Seme Districts were identified for the
pilot which stated in 2021 —2024.

A total of 38 Foundation Phase Subject Advisors have been trained on the revised and
promulgated Coding and Robotics policy in preparation for the roll-out in the province in
2026.

8.2.6 Digitisation of Technical Schools

Digital teaching and learning are any type of teaching and learning that is accompanied by
innovative technologies or by pedagogical approaches that uses the technology effectively.

The Digitalisation of Teaching and Learning initiative is designed to expose myths and

misconceptions by demonstrating how digitalisation in education can lead to efficient
learning and teaching with minimal effort from both students and teachers.
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It is based on the assumption that only buy-in from relevant stakeholders, specifically
teachers and students, can make the digitalisation of teaching and learning happen in a
meaningful way. Top-down measures that do not take the experience of teachers and
students into account will have little or no impact.

Initiative will focus on the digital transformation of teaching and learning. The different
aspects of digital teaching and learning have been clustered into three macro areas:

o digital content and tools development,

o teachers’ digital competences,

o digital pedagogical methods.

Videos have been created and will continuously be updated in high value content topics
for the technical subjects.

Example:

¢ In Engineering Graphics and Design, videos are made of how drawing evolves and
how to correctly draw the desired diagram

¢ In Computer Applications Technologies practical questions are digitalised and learners
can follow the step-by-step videos to achieve the required outcome

¢ In Mechanical Technology practical topics are visualised and learners can follow the
procedure.

¢ Technical Mathematics and Technical Sciences make use of the Edukite platform, but
also add experiments for the sciences and practical question calisthenics for
mathematics

Outputs:
e Lessons will be digitalized and loaded onto tablets for learners to have access to any
time

e Teachers can use the digitalized content in collaboration with teaching during class
contact time.

Advantages:

e Learners can go over the work done at school in their own time and at leisure at home.
e Content that they are struggling with can be reviewed many times

e Content is visual and learners can get an all-inclusive representation of the content

Disadvantages:

e |Learners can become distracted with the visual lessons and become preoccupied with
something else.

o Teachers may leave lesson and topic explanations to the digital material. Less physical
teaching may happen.

Schools, Learners and Teachers that have benefited:

¢ In Engineering Graphics and Design 22 schools, 31 teachers, 1519 grade 10 learners,
1020 grade 11 learners and 802 grade 12 learners will benefit.

e In Technical Sciences 12 schools, 51 teachers, 626 grade 10 learners, 480 grade 11
learners and 420 grade 12 learners will benefit.

¢ In Technical Mathematics 12 schools, 25 teachers, 847 grade 10 learners, 581 grade
11 learners and 438 grade 12 learners will benefit.

e In Mechanical Technology (Automotive) 10 schools, 10 teachers, 298 grade 10
learners, 229 grade 11 learners and 181 grade 12 learners will benefit.

¢ In Mechanical Technology (Fitting and Machining) 6 schools, 6 teachers, 83 grade 10
learners, 67 grade 11 learners and 68 grade 12 learners will benefit.

¢ In Mechanical Technology (Welding and Metal Work) 7 schools, 7 teachers, 173 grade
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10 learners, 126 grade 11 learners and 80 grade 12 learners will benefit.
¢ In Computer Applications Technology 60 schools, 95 teachers, 2524 grade 10 learners,
1707 grade 11 learners and 1201 grade 12 learners will benefit.

Digitising which has taken place during the 2023-2024 years include:

In Engineering Graphics and Design

3341 (22 schools, 31 teachers, 1519 grade 10 learners, 1020 grade 11
learners and 802 grade 12) learners have been equipped with PowerPoint
topic lessons and videos with topic explanations.

10 Underperforming schools have received JPEG (EGD software) which
included the whole curriculum in visual form

In Technical Sciences

1526 (12 schools, 51 teachers, 626 grade 10 learners, 480 grade 11
learners and 420 grade 12) learners have been equipped with PowerPoint
topic lessons and videos with topic explanations and experiments.

In Technical Mathematics

1866 (12 schools, 25 teachers, 847 grade 10 learners, 581 grade 11
learners and 438 grade 12) learners have been equipped with PowerPoint
topic lessons and videos with topic explanations.

In Mechanical Technology

1296 learners have been equipped with PowerPoint topic lessons and
videos with topic explanations, experiments and real-life scenarios for the
subjects.

Mechanical Technology (Automotive) 10 schools, 10 teachers, 298 grade
10 learners, 229 grade 11 learners and 181 grade 12 learners will benefit.
In Mechanical Technology (Fitting and Machining) 6 schools, 6 teachers,
83 grade 10 learners, 67 grade 11 learners and 68 grade 12 learners will
benefit.

In Mechanical Technology (Welding and Metal Work) 7 schools, 7 teachers,
173 grade 10 learners, 126 grade 11 learners and 80 grade 12 learners will
benefit.

In Computer Applications Technology

5432 (60 schools, 95 teachers, 2524 grade 10 learners, 1707 grade 11
learners and 1201 grade 12 1296) learners have been equipped with
PowerPoint topic lessons and videos with topic explanations, step by step
practical guides and real-life scenarios for the subjects.

In the main, the Mathematics, Science and Technology (MST) Conditional
Grant is used to resource the Technical Schools and other schools offering
MST subjects. Collaboration with external partners in this regard continues to
be pursued so as to maximise both the reach and overall learner performance
in vocational and occupational orientated subjects.

Tablet Rollout programmes
Grade 12 Tablet roll out

In 2023, 12 000 tablets were issued to all high schools and Grade 12 learners
offering Mathematics, Physical Sciences, Life Sciences, Geography, Business
Studies and Accounting. These educational tablets were pre-loaded with software
focusing mainly on the Grade 12 curriculum with provisions for scaffolded content
from Grade 10.
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Grades 10 & 11 Tablets

The NCDoE procured educational tablets for learners in Grades 10 and 11 as well
as teachers teaching one of the following subjects at Grade 10 and/ or 11 level: (1)
Mathematics, (2) Physical Sciences, (3) Accounting, (4) Business Studies, (5)
Geography and (6) Life Sciences. 2,376 Tablets were distributed to 6 schools in
the Frances Baard District, 2,063 to 4 schools in the J.T. Gaetsewe District, 500 to
3 schools in the Namakwa District, 1,206 to 4 schools in the Pixley Ka Seme District
and 1,535 to 4 schools in the Z.F. Mgcawu District. 7,529 Learners and 471
teachers received tablets. The tablets came preloaded with offline educational
software which includes, among others: (1). An assessment bank with previous
question papers, (2) Narrated Interactive, (3) 2D and 3D Simulated experiments
and (4) Videos.

Through circulars and ongoing engagements with both learners and parents, the
retrieval of these tablets by learners is constantly monitored to ensure that those
who come after them also benefit from this progressive initiative.

8.2.7 Concessions and accommodation

The South African Education Sectors (both Basic and tertiary levels) provide for
concessions and accommodation for learners with learning disabilities.
“Concessions and accommodation are granted by an overseeing institution once
individuals have been assessed and show at least an average intellectual ability
and a significant long term learning disability which compromise examination
performance”(Source?)’

Despite the existence of this progressive policy provision over the years, its
universal implementation has not yet gained satisfactory traction within the
Northern Cape Province This is especially true when one analysis this across the
grades and various Phases.

The tables below depict the take up of concessions and accommodation cross the
grades within the Northern Cape Province for 2024 school year.

TOTAL NUMBER OF ACCOMMODATION AND CONCESSION APPLICATIONS IN 2024

NUMBER OF

jasss APPLICATIONS

APPLICATIONS APPROVED

General Education and Training
Phase (GET) 381 372
Further Education and Training
Phase (FET) 180 180
Total 561 552

A major concern about the current status quo in regard to concessions and
accommodations is the extremely negligent applications received, let alone those
approved.

The table below shows the districts disaggregated statistics for Grade 12 in the
2024 school year i.e. those witting for 2024 National Senior Certificate Examination.
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NUMBER OF ACCOMMODATION AND CONCESSION PER DISTRICT FOR GRADE 12
APPROVED IN 2024

DISTRICT NUMBER APPROVED
Frances Baard 35
John Taolo Gaetsewe 3
Z F Mgcawu 14
Pixley Ka Seme 5
Namakwa 11
Total 68

Source: NCDOE, Chief Directorate: Examination and Assessment (Sept 2024)

The narrative depicted through the tables on ‘concessions and accommodation’
reveal the enormous task that the Department has to embark on intensified
advocacy programme to significantly improve the take up of this progressive policy
provision across the grades and phases during and beyond the 2024-2029 MTDP
period.

8.2.8 National Senior Certificate (NSC) Results

In addition to the Regulatory audit by AGSA, the National Senior Certificate (NSC)
Results remains one of the key performance indicators of government within the
Basic Education Sector. Both the country and Province have registered significant
improvement in regard to the overall NSC Results over the five year period (2020-
2024).The NC Province has registered steady improvement in the overall NSC
results i.e. 66.0% (2020), 71.4% (2021), 74.2% (2022), 75.8 (2023) and 84.2%
(2024). The Matric Class of 2024 saw a significant jump (+8.3%) from 2023 i.e.
4 951 of 12 937 candidates obtained access to Bachelor studies. The pass rate of
access to Bachelor studies improved to 38.30% (2024) as compared to 34% in
2023. A marked improvement of the 2024 NSC Results is that all the five districts
performed above 80%. ZFM District achieved 86.3%, Namakwa District 85.9%,
Pixley Ka Seme District 85.4%, Frances Baard District 84.6% and John Taole
Gaetsewe 81.4%.

Both participation and pass rate in Mathematics and Physical Science still remain
a major challenge in the Province. The Department acknowledges that this
challenge will not be addressed at Grade 12 level but at Foundation, Intermediate
and Senior Phases.

Increased investment in both teacher expertise (continuous training, monitoring
and support) and provision of learning resources at the lower phases remains the
catalyst for the realisation of increased participation and quality outcomes across
all subjects, particularly in both Mathematics and Physical Science.

8.2.9 School Governing Bodies (SGBs)
The 10th cycle (2024) of our democratic SGB elections for public schools were
successfully conducted in all 554 Public Schools within the Province within the

stipulated timeframe (1-31 March 2024). A total of 5 474 elected SGB members
were trained across all districts within the first quarter of 2024/25 financial year.
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The training focused on their roles and responsibilities with more emphasis on the
overall financial management. Monitoring and support (training) for SGBs will
continue throughout the term of office.

8.2.10 ICT (Corporate and School Administration )

The lack of sufficient utilisation and availability of Information and Communication
Technology (ICT) resources at both the corporate and school levels significantly
hampers the Northern Cape Department of Education's ability to achieve its
objectives. At the corporate level, outdated infrastructure, inconsistent access to
digital tools, and a shortage of skilled ICT personnel limit the department's capacity
to effectively manage education-related data, streamline administrative processes,
and enhance communication across various levels of governance. Similarly, at the
school level, inadequate access to reliable internet and modern digital devices,
coupled with a lack of comprehensive training for educators and learners, impedes
the integration of ICT in teaching and learning. This digital divide not only stifles
innovation in the classroom but also prevents the department from fully leveraging
ICT to improve educational outcomes, foster inclusivity, and enhance the overall
learning experience.

As a result, the department struggles to meet the evolving demands of the digital
age, with significant gaps in its ability to deliver quality education, manage
resources efficiently, and support the professional development of staff. Addressing
these challenges is critical to ensuring that ICT can become a powerful enabler in
realising the department's vision of a modernised and effective education system.
The Department will continue to pursue collaborations with strategic stakeholders
to address the overall ICT challenges.

8.2.11 Human Resource (Organogram)

The Northern Cape Department of Education (NCDoE) is currently in the process
of finalizing its proposed organizational structure. After receiving feedback from the
Department of Public Service and Administration (DPSA during the two pre-
consultation phases, the NCDoE was advised to revisit the proposed structure. The
key direction from the DPSA was to identify and eliminate all unfunded vacant posts
to ensure the structure aligns with the department's available budget before
concurrence could be granted.

In response, the NCDoE undertook an extensive analysis, review, and re-costing
of its proposed posts. This revision ensures that the organizational structure is
more closely aligned with the available budget. However, it is important to note that
this process has prioritized budgetary considerations over a broader,
comprehensive service delivery framework. Consequently, while this alignment
addresses financial constraints, it may impact the department’s ability to fully meet
its service delivery objectives and statutory mandates, potentially affecting service
delivery outcome. The department remains committed to optimizing its operations
within the available budget while continuing to work towards meeting its educational
mandates.

8.2.12 Infrastructure

Key milestones have been set in the Immovable Asset Management Plan (IAMP)
for a 10-year timeframe to align with the Minimum Norms and Standards. These
milestones include the three-year, seven-year, ten-year and final implementation
programmes. The Northern Cape Department of Education's (NCDoE) objective is
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to bring all Public Ordinary Schools to optimal functionality as prescribed in the
Norms and Standards for Public School Infrastructure. The IPMP develops an
aligned three-year plan. The 2025/26 IPMP informs the Departmental Annual
Performance Plan (APP). The Department illustrates its management capacity and
informs its state of readiness to deliver school infrastructure.

In its IPMP, the Department illustrates various Infrastructure Delivery Programmes
implemented by the NCDoE over the prescribed Medium Term Expenditure
Framework (MTEF) period; this is an MTEF management plan that informs the
prioritized MTEF Project List (Table B5) for 2025/26. It includes the alignment of
the programme with adopted guidelines for school infrastructure delivery, relevant
legislation, and procurement strategies for projects within the various sub-
programmes to be implemented by the NCDoE acting as the Client Department.

The government's annual budget allocations are informed and gazetted in the
Division of Revenue Act (DoRA), which funds the NCDoE Infrastructure Delivery
Programme. National Treasury requires that all sector departments bid for funding
in the Performance-Based Incentive Grant process for projects to be implemented
beyond the 2025/26 financial year. As submitted by the Department, the IAMP
forms the basis of this and includes the 2025/26 Medium Term Expenditure
Framework (MTEF) project list that the NCDoE approved.

The overall strategic objectives provide viable and sustainable infrastructure assets
that are implemented within various sub-programmes and are geared towards the
socio-economic development of the communities; this is achieved by implementing
relevant projects at schools that will act as a catalyst towards achieving these goals
by creating jobs, skills transfers, and provision of much-needed school
infrastructure.

The department's planning is informed by a district analysis that features additional
strategic recommendations relating to new and existing schools and hostels and
the possible surrenders of under-utilized and leased facilities. Improved data, such
as accurate condition ratings of facilities (from the Department of Roads and Public
Works (DRPW) Condition Assessments) and learner-to-classroom ratios, have
added to more accurate analysis and improved recommendations. The district
analysis was included in developing the MTEF Project List for each district up to
the 2026/27 financial year.

The Department furthermore identified the condition, utilization and performance of
school infrastructure in the Province by compiling and including updated Condition
Assessments from the DRPW, NEIMS Survey data, Education Management
Information System (EMIS) data, StatsSA, records maintained by the Department
on the provincial audit of infrastructure, municipal data and information from the
district offices and schools. The Regulations relating to Norms and Standards for
Public School Infrastructure were applied to the 2025/26 MTEF approved project
list and the IAMP project list for the 2025/26 to 2035/36 financial years. Where
possible, projects will be reprioritized in the case of emergency maintenance,
school mergers and closures.

The programme is driven by the Department through the Physical Resource
Management Unit comprising a multi-disciplinary team to plan, implement, monitor
and administer the entire programme. The programme will be delivered according
to the Infrastructure Delivery Management System (IDMS), the Framework for
Infrastructure Procurement and Delivery Management (FIPDM), the Construction
Industry Development Board (CIDB), and National Treasury directives. Strategic
briefs for each programme guide the implementation and management of projects
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within the programme, ensuring that the delivery process aligns with infrastructure
sector prescripts. The department also utilizes the DRPW's implementation
services.

Various control mechanisms and monitoring tools ensure fiscal control and rapid
delivery of programmes such as regular reporting, implementation, and adherence
to quality management plans, as well as managing projects and programmes
through various committees and a dedicated human resource.

8.2.12.1 New infrastructure assets

There are currently (2024/25), 31 schools are at various stages, from design to
construction. The new and replacement schools will greatly contribute to the
province's eradication of inappropriate structures. Out of the 11 new infrastructure
assets in construction, 6 are new schools, and 6 are inappropriate schools. The
current breakdown of the new infrastructure is as follows: Frances Baard District
one (1) schools as Rietrivier Primary School; John Taolo Gaetsewe District four (4)
schools as Bankhara Bodulong Off-Shoot Primary School, JTG Dithakong New
School And Hostel, Kuruman New English Medium Secondary School
(Wrenchville/Kalahari), and Magojaneng New Primary School; Pixley Ka Seme
District two (2) school as Eureka Intermediate School and Petrusville Primére
Skool; and ZF Mgcawu District four (4) schools as Carlton Van Heerden Sekondére
Skool, Cillie (Ngk) Primére Skool, Franciscus Intermediate School, and Oranje-
Oewer Intermediére Skool.

8.2.12.2 Rehabilitation and refurbishment

The Department has two projects within the Renovations and Rehabilitation
programme over the 2025/26 MTEF period, with an allocated budget of R23 157
million. The rehabilitation programme seeks to address school conditions in
disrepair due to a lack of planned maintenance.

8.212.3 Upgrades and additions

The upgrades and additions programme is a strategic programme that addresses
overcrowding at existing schools with insufficient learning, recreation, ablution and
security facilities; spaces including provision of additional classrooms; upgrading
perimeter fencing, water facilities, nutrition centres, halls and hostel requirements.
The programme also seeks to improve public schools' learning and teaching
systems by implementing information and communications technology (ICT)-
enabled learning spaces. There are 49 upgrades and additions projects to be
implemented over the 2025/26 MTEF period with a total budget allocation of R74
111 million for the 2025/26 financial year.

8.212.4 Maintenance and repairs

This programme aims to maximise return on investment and an effective teaching
and learning environment under constant pressure from needs far exceeding
available resources in the education sector. Optimising the value of the
infrastructure asset portfolio is critical to improving education outcomes. Over the
2054/26 MTEF period, NCDoE has allocated a budget of R 119 357 million for
maintenance and repair activities across the sector, and a total number of 75
projects has been planned. A total of 32% of the Education Infrastructure Grant has
been invested in maintaining school facilities.
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8.2.12.5

Investment per district

The following table indicates the investment per district over the 2025/26 MTEF period:

BREAKDOW |\ ,yg | TOTAL PROJECT | p\,nGET | BUDGET | BUDGET
N PER PROJECT | BALANC

ER OF ALLOCA | ALLOCA | ALLOCA
DISTRICT coST E AS

PROJE TION TION TION
MUNICIPALI | rg (INCL MARCH | 5505196 | 2026127 | 2027/28
TY FEES ETC) | 2024/25
FRANCES o1 R1974918 |R1 251 | R190249 | R182923 | R 239 267
BAARD 123 127467 | 537 925 267
MAINTENAN R 76 593 |R 57 529 | R 26 873 | R 13 898 | R 16 756
CE  AND |35 244 009 716 671 621
REPAIRS
NEW  OR R 1456 610 | R 980 549 | R 111 261 | R 125 285 | R 158 749
REPLACED | ., 347 835 395 669 480
INFRASTRU
CTURE
NON- R 25483 963 | R9 682653 | RO 682653
INFRASTRU | 2
CTURE
REHABILITA R 10031749 | R1425795 | R 1425795
TION,
RENOVATIO | ,
NS &
REFURBISH
MENT
UPGRADING R 406 198 | R 201 940 | R 41 005 |R 43 739 | R 63 761
AND 26 820 176 978 586 166
ADDITIONS
JOHN

R 1 368 930 | R1150 829 | R 191 219 | R 232 578 | R 227 652
Loy “ 422 199 297 969 902
GAETSEWE
MAINTENAN
CE  AND |17 R 34 573503 | R8027601 | R 8027 601
REPAIRS
NEW  OR
REPLACED | . R 1 155 561 | R 990 744 | R 168 639 | R 227 186 | R 203 351
INFRASTRU 345 520 871 749 230
CTURE
NON-
INFRASTRU | 2 R2700000 | R848500 | R 848500
CTURE
REHABILITA
TION,
EENOVAT'O& 1 R 1849052 | R1849052 | R 1849052
REFURBISH
MENT
UPGRADING R 174 246 | R 149 359 | R 11 854 R 24 301
AND 12 R R A R5392220 | R~
ADDITIONS
R 339 372 | R 285 498 | R 48 024 | R 55 872 | R 52 170

e 580 861 394 910 801
MAINTENAN = 11 477
CE AND |7 R13845734 | K R 3463189 | R8014 242
REPAIRS
NEW  OR
REPLACED R 168 367 | R 168 367 R 12 627 | R 26 938
INFRASTRU | | 436 436 R5051023 | 550 790
CTURE
NON-
INFRASTRU | 2 R 13 685366 | R2313388 | R2313 388
CTURE
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BREAKDOW | \ympg | TOTAL PROJECT | p\,nGeT | BUDGET | BUDGET
N PER PROJECT | BALANC
ER OF ALLOCA | ALLOCA | ALLOCA
DISTRICT COST E AS
PROJE TION TION TION

MUNICIPALI | org (INCL MARCH | 5035196 | 2026/27 | 2027/28
TY FEES ETC) | 2024/25
REHABILITA
TION,
RENOVATIO R 56 806 | R 19 882 | R 17 042 | R 14 201
NS g | R73607822 | g)q 416 071 726
REFURBISH
MENT
UPGRADING R 46 533 |R 17 314 |R 18 189 | R 11 030
AND 6 R69.866222 | N, R o A AN
ADDITIONS
PIXLEY KA | . R 661 750 | R 431 083 | R 76 790 | R 80 587 | R 78 300
SEME 831 463 411 754 561
MAINTENAN R 124 050 | R 103 876 | R 12 874 | R 17 804 | R 21 032
CE _AND |10 182 777 663 761 984
REPAIRS
NEW  OR
REPLACED | o R 515 028 | R 322 813 | R 59 979 | R 62 326 | R 57 267
INFRASTRU 799 607 202 461 578
CTURE
UPGRADING
AND 5 R 22 671850 | R4393078 | R 3936546 | R 456 532
ADDITIONS

R 944 599 | R 730 832 | R 128 440 | R 130 129 | R 115 049
el 345 895 477 879 906
MAINTENAN
CE AND |5 R 12150709 | R8118247 | R 8118 247
REPAIRS
NEW  OR
REPLACED | R 905 406 | R 695 672 | R 120 322 | R 130 129 | R 113 697
INFRASTRU 814 825 230 879 815
CTURE
UPGRADING
AND 1 R 27 041 822 52227 041 R 1352 091
ADDITIONS
VARIOUS
MUNICIPALI | 11 KoAT e | R ozee wes | )OI 280 | o gaasene | mesesiase

432 783 884
TIES
MAINTENAN
CE  AND |1 R 90 000 000 ?0090 000 50060 000
REPAIRS
NON- R 321 086 | R 169 948 | R 52 265
INFRASTRU | 10 R R R R 3695563 | R 3695563
CTURE
Grand Total | 185 R 5 700 657 | R4 100 320 | R 746 990 | R 685 789 | R 716 137

734 667 000 000 000
8.2.12.6 Procurement

The Northern Cape Province experiences a severe shortage of suitable and
capable Contractors of CIDB Grading 3 to 9. This situation impacts the Province's
socio-economic development immeasurably due to unfettered awarding of
contracts to non-provincial service providers. The procurement strategy addresses
the issues identified with this occurrence. For instance, statistics indicate a severe
shortage of skills in the Province. The recent CIDB reports identify that the three
provinces with the highest number of registered contractors in all grades are
Gauteng, Eastern Cape and Limpopo. The provinces with the least registered
contractors are the Western Cape, Free State and Northern Cape. Capital projects
such as ablution blocks and classrooms require contractors graded 3 GB or higher.
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The remaining pool of contractors in the province does not allow for the creation of
a robust, competitive construction environment.

State of readiness to carry out planned projects is based on planning, human
resources adequacy and training of personnel and support services and systems
in the Department and with the Implementing Agents. Although there are a lot of
vacant posts in the Infrastructure Unit at NCDOE, due to a shortage of
Professionals in the Province, the Department uses Implementing Agents and
Service Providers to implement. The Unit is procuring Human Recourses to fill
vacant posts, and we are acquiring the services of more Implementing Agents to
meet our targets.

Adopting the Provincial IDMS and an addendum to the NCDOE Supply Chain
Policy to include infrastructure procurement will assist in improving the value for
money in the planning and implementation of projects. The procurement processes
as per the FIDPM have been adopted, and all planning, procurement, and
execution are in line with the standard.

8.212.7 Strategic procurement plan

The control framework for the planning, design and execution of infrastructure
projects. Governance activities need to be linked to the milestones in the
procurement process as indicated in the control framework for infrastructure
procurement. Projects involving construction, refurbishment, rehabilitation,
extension, alteration, planned maintenance, demolition or the plant's design, supply
and installation are invariably initiated during Stage 0 (project initiation) and
budgeted for in Stage 1 (infrastructure planning). At the same time, a procurement
strategy is developed during Stage 2 (procurement planning). As a result,
procurement activities do not emanate from Stages 1 and 2 of the control
framework for the planning, designing, and executing infrastructure projects.

The control frameworks for the planning, design and execution of infrastructure
projects and infrastructure procurement; requirements for a number of matters as
applied to the supply chain management system for infrastructure procurement and
delivery management; and minimum requirements for infrastructure procurement.
This standard enables the separation of the supply chain management
requirements for general goods and services from those for infrastructure.

The Treasury Instructions issued in terms of the PFMA and the circular for the
Model SCM Policy for Infrastructure Procurement and Delivery Management
establish a common approach to infrastructure delivery across all state organs in
all spheres.

An Infrastructure Delivery Management System comprises three core systems: a
planning and budgeting system, a supply chain management system, and an asset
management system, all of which have forward and backward linkages. These core
systems are located within the portfolio, programme and project management, and
operation and maintenance processes. Together with a performance management
system, these processes and systems establish the institutional system for
infrastructure delivery.

The FIDPM does not establish planning and budgeting or asset management

requirements. It merely establishes the forward and backward linkages with such
systems. It is but a component of the government's IDMS.
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The IDMS, which is aimed at built environment professionals who may participate
in infrastructure procurement and delivery management as regulators, clients,
consultants and contractors, is expected to facilitate the effective implementation
of the infrastructure by:

¢ Contextualizing and communicating the philosophy behind the plan

¢ Explaining the impact of the separation of the supply chain for infrastructure
procurement and delivery from that for general goods and services

¢ Discussing the role of the client, including the assigning and delegation of
responsibilities

¢ Offer guidance on how to apply the control frameworks

¢ Indicating the range of procurement options and approaches that are available

e Providing high-level guidance on satisfying most aspects of the FIDPM

¢ Deal with selected aspects of infrastructure delivery which should be dealt with
in order to improve project outcomes

e Presenting short views on the FIDPM from a number of key industry
stakeholders.
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PART C : Measuring Our Performance
9. Institutional Performance Information

9.1 Measuring the Impact

Impact statement

educational
opportunities,

outcomes,

To provide a conducive learning environment,
and prepare
thereby contributing to the overall
economic development of the province and country at large

improve

learners for future

socio-

9.2 Measuring Outcomes

Medium Term Development Plan Priority 2: Reduce Poverty and Tackle the High Cost

more prepared to
contribute towards a
prosperous and

Senior Certificate
(NSC) examination

of Living
National Provincial Outcome indicator Baseline | Five-year
Outcomes Outcomes (2024) Target
Indicator 1.1:
Percentage of Grade 1
learners who have 75% 100%
OUTCOME 1: | received formal Grade
Improved  school- | R education
readiness of children | Indicator 1.2
Number of 0-5 year pld 23 639 110 000
learners accessing
ECD
Indicator 2.1:
Percentage of Grade 3
OUTCOME 2: learners achi_eving 60% 71.3% 90%
10-year-old learners Eran Taor: in Home
enrolled in public Indi%atgr 22
funded schools read o
Improved for meaning Percentage of Grade 3
Education learners achieving 60% 72.4% 90%
outcomes or more in First
and skills Additional Language
Indicator 3.1.
OUTCOME 3: zfggirstage OfOﬁfgr‘;':]‘; 11% 14%
Youths i fbﬁtr:er academic and (16/140) (20/140)
E{Sgizrse :r: d u tfé vocational streams
world of work Indicator 3.2
beyond grade 9 Percentage of schools 94% 100%
piloting and | (193/205) | (205/205)
implementing GEC
OUTCOME 4: | Indicator 4.1:
Youths leaving the | Percentage of learners
schooling  system | who passed National 84.2% 95%
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Medium Term Development Plan Priority 2: Reduce Poverty and Tackle the High Cost

of Living
National Provincial - Baseline | Five-year
Outcomes Outcomes Outcome indicator (2024) Target
equitable Northern | Indicator 4.2:
Cape Percentage of Grade 12 38.3% 50%
learners passing at '
bachelor level
I?nlggv‘g“"t'ie Safe% Indicator 5.1:
and quality  of Percentage of public
. schools that complies o o
schooling ; 8% 10%
. with Norms and
environments for Standards for
Iteachers and Infrastructure.
earners
Indicator 6.1:
Percentage of learners
with disabilities in public 0.77% 3%
(ordinary and special)
schools
Indicator 6.2: Number
OUTCOME 6. of therapists/specialists 12 13
To increase access | staff in public special
and improve support | schools
for learners with | Indicator 6.3: Number
special educational | of Occupational and
Improved needs Vocational subjects 28 35
Education offered in  special
outcomes schools
and skills Indicator 6.4: Number
of learners with
disabilities enrolled in 5 461 5700
Public Ordinary
Schools
Indicator 7.1:
Percentage of Grade 3 o o
learners achieving 60% 20.3% 35%
or more in Mathematics
Outcome 7: | Indicator 7.2:
Improved numeracy | Percentage of Grade 6 8.9% 30%
skills across all | learners achieving 60% ’
phases of schooling | or more in Mathematics
Indicator 7.3:
Percentage of Grade 9 o o
learners achieving 60% 1.2% 25%
or more in Mathematics
Indicator 8.1:
Outcome 8: Percentage of Grade 6
. * | learners achieving 60% 49.1% 80%
Improved literacy or more in Home
skills  across  all L
: anguage
phases of schooling Indicator 8.2
o 51.3% 90%

Percentage of Grade 6
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Medium Term Development Plan Priority 2: Reduce Poverty and Tackle the High Cost

of Living

National
Outcomes

Provincial
Outcomes

Outcome indicator

Baseline
(2024)

Five-year
Target

learners achieving 60%
or more in First
Additional Language

Indicator 8.3:
Percentage of Grade 9
learners achieving 60%
or more in Home
Language

23.5%

50%

Indicator 8.4
Percentage of Grade 9
learners achieving 60%
or more in First
Additional Language

25.8%

50%

Social
cohesion
and nation
building

OUTCOME 9

To

promote the values
of the constitution

through inter
language,

cultural

alia

sports,
activities,

and to protect all

stakeholders
various
prejudices

intolerances

from

forms of

and

Indicator

9.1:Percentage of
public ordinary schools
that offer a previously
marginalized official
South African
Language

6%
(12/235)

11%
(25/235)

Indicator 9.2: Number
of school community
engagements to
combat racism, sexism,
hate speech, GBV and
other forms of
intolerance to address
inter-generational
violence and trauma
across society

Improved
Education
outcomes
and skills

Outcome 10:
improve and su
access to
education

To

pport
basic

Indicator 10.1: Number
of learners in no fee
public ordinary schools
that benefit in line with
the National Norms and
Standards for School
Funding

197 228

197 228

Indicator 10.2:
Percentage of learners
in schools that are
funded at a minimum
level

29.8%

29.8%

Indicator 10.3: Number
of schools provided with
sanitary towels

360

408
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Medium Term Development Plan Priority 2: Reduce Poverty and Tackle the High Cost
of Living

National Provincial Outcome indicator Baseline | Five-year
Outcomes Outcomes (2024) Target

Indicator 10.4: Number
of learners benefiting
from the National | 270 000 280 000
School Nutrition
Programme

Indicator 10.5: Number
of learners in public

ordinary schools

benefiting from the 27 886 28 146
Learner Transport

programme

Indicator 10.6: Number
of qualifying learners in
public ordinary school 3 608 4 688
hostels receiving hostel
bursaries/ allowance

9.3 Explanation of Planned Performance over the Five-Year Planning Period

a) THE CONTRIBUTION OF OUTCOMES TOWARDS THE ACHIEVEMENT OF THE
MEDIUM-TERM DEVELOPMENT PLAN

The NCDoE subscribes to the belief that improved education outcomes and skills are
critical for addressing poverty and the high cost of living. By investing in education,
learners will be equipped with the tools they need to succeed in the workforce, contribute
to economic growth, and improve their quality of life.

A capable, ethical, and developmental state is necessary to create an environment
where social cohesion and nation-building can flourish.

The institution's mandate focuses on the promotion of quality education across all
phases with the main emphasis on improved performance in Languages and increased
participation and performance in Mathematics, Science and Technology subjects and
the capacity of teachers to enhance quality delivery utilising data emanating from
National, regional and international studies.

A strong focus on Skills for a Changing world will receive attention with the strengthening
of the pilot and incremental introduction of coding and robotics, entrepreneurial
education and enhanced opportunities for focus schools going into the FET.

The outcome will further be supported through programmes targeting high school
learners and teachers in grades 8-11 leading up to supplementary tuition for grade 12
learners through the Matric Support Programmes.

All activities will be supported through various curriculum enhancement programmes

with a special focus on Maths, Science and Technology as well as the improvement of
reading in the lower grades with provision of multimedia resources and relevant training.
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The institution will, through Teacher Development programmes, give strategic focus to
enhancing teacher education and development, improving the quality of teaching as well
as the improvement of learner outcomes in the Province. The Teacher Development
operations will therefore seek to achieve the national priorities by giving special attention
to teacher support, digital skills training and the recognition of excellence through
initiatives like the National Teaching Awards.

The outcomes will deliberately give emphasis to the strengthening of the coordination of
teacher education and development initiatives across all Directorates through the Skills
Development Forum on a quarterly basis over the MTDP period.

The outcomes further support the priority of women, children and people with disabilities
by ensuring the provision of Early Childhood Development services to increase access
to formal education and ensure the protection of children’s rights and the provision of
sanitary dignity towels to girl learners tackles gender-related barriers to education,
promoting gender equality and dignity for women and girls.

Promotion of Multilingualism through Mother Tongue Based Bilingual Education
(MTBBE) and appreciation of teachers through teacher awards support social cohesion
and nation-building and promote inclusivity and cultural diversity.

MTBBE strengthens learners’ understanding by allowing them to be educated in their
home languages while fostering a sense of belonging and pride in one’s heritage. This
creates a more inclusive society where diverse cultures and languages are valued,
aiding in nation-building. Teacher awards inspire teachers to create classrooms that
embrace unity and mutual respect, which are essential for a cohesive society.

b) THE RATIONALE FOR THE CHOICE OF THE OUTCOME INDICATORS
RELEVANT OF THE RESPECTIVE OUTCOMES

The choice of outcomes indicators is specifically aligned to the strategic priority of
reducing poverty and tackle the high cost of living

Overall, the outcomes and their indicators are designed to create a well-rounded,
inclusive educational system that meets the needs of all learners, with a special focus
on literacy and STEM subjects, which are critical for both personal development and the
economic future of the province.

c) ENABLERS TO ACHIEVE FIVE-YEAR TARGETS

In order to achieve the five-year targets, the NCDoE has identified a number of enablers.
These enablers include funding, teacher training and support, partnerships and
community and parental involvement, commitment and accountability at all levels,
educational infrastructure, provincial collaboration regarding the District Development
Model (DDM), as well as the use of Information communication Technology (ICT) to
enhance data-driven decision-making.

Funding- Funding is a critical factor in the successful implementation of all the

curriculum and teacher development outcome indicators. Adequate funding is needed
to support all aspects of these initiatives, from teacher training and curriculum
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development to infrastructure and program implementation. By investing in these areas,
we can ensure that all learners have access to quality education and the resources they
need to succeed,

Teacher Training and Support: Teachers need continuous training and resources to
effectively implement Language and Mathematics Intervention programs as well as other
curriculum enhancement programs. Professional development is an essential enabler.

Partnerships, Community and Parental Involvement - Engaging families and
communities will enhance the effectiveness of these programs, particularly in Language,
Literacy and STEM subjects.

Commitment and accountability at all levels of the system — commitment and
accountability are essential for building a successful education system. When both are
present at all levels, it fosters a culture of excellence, transparency, and continuous
improvement. By fostering commitment and accountability at all levels including
government, school leadership, teachers, learners and the community we can create a
positive and supportive environment that empowers learners to achieve their goals and
contribute to a better future.

Educational infrastructure as a key driver of development: Education infrastructure
is recognised as a catalyst for social and economic development. Through the Education
Infrastructure Grant (EIG) and other capital investment initiatives, the province intents to
focus on building new schools, upgrading existing facilities, and ensuring all learners
have access to safe, modern, and well-equipped schools.

Provincial collaboration on the District Development Model (DDM): The NCDoE
regards active participation in the District Development Model as an enabler to
strengthen intergovernmental cooperation. Through the DDM, the alignment between
educational priorities and district-level development goals maybe enhanced. This may
contribute towards the achievement of the NCDoE’s five-year targets.

The use of Information communication Technology (ICT): A key enabler of this
vision is the Department's capacity to harness Information and Communications
Technology (ICT) to enhance educational delivery, data-driven decision-making, and
operational efficiency. However, the Department faces significant challenges that impact
its ability to fully deliver on this mandate.

Monitoring and evaluation — M&E are essential components of any effective education
system. They provide valuable data and insights that can be used to improve the quality
and efficiency of the identified outcome indicators.

d) CONTRIBUTION OF OUTCOMES TO IMPACT

By improving education, learners gain better skills, enhancing their employability and
contributing to economic development. This leads to higher productivity and innovation.

A socially cohesive nation ensures that all groups, regardless of race, ethnicity, or

background, feel included in the national identity, which helps to prevent social
exclusion.
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Together, these outcomes help create a more educated, skilled, and cohesive society
that is capable of addressing socio-economic challenges and driving sustainable
development. They also contribute to reducing inequalities, fostering peace, and
promoting a more prosperous and inclusive future.
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10. Key Risks

Outcomes Key Risks Risk Mitigations
Budget reductions on
Compensation of Rebprioritisati f tial
Employees in particular eprioritisation of non- essentia
which has eroded the non- F:ommltmentg and
implementation of cost
personnel budget and the containment measures
ability of the department to
support schools
Development and
Not all children accessing | implementation of a Provincial
Grade R Early Childhood Development
Strategy
Collaborate with Basic Education
The lack of an integrated | Department in developing an
management  information | Early Childhood Administration
system for Grade R and Reporting System (e-
Cares))
Strengthen ongoing  support
High number of novice | provided to novice teachers in
(newly appointed) teachers | both content knowledge.
in key subjects teaching and assessment
methodologies
Improved High rates of learners who Strengthen  implement  and
Education cannot read for meaning monltorlng of the Provincial
Outcomes and Literacy and Numeracy Strategy
Skills Provide adequate schools for

School aged appropriate
children with  barriers to
learning and development

LSEN learners
addressing structural
impediments at already
existing Public Special Schools
and Full-Service Schools

inclusive of

Continuous identification of
needs for assistive devices for
LSEN.

(LSEN) not accessing
education Utilisation of Learners with
Severe to Profound learning
Disabilities (LSPID Grant) to
appoint specialists.
Provision of additional transport
for LSEN to special schools
Lack/inadequate use of | Advocate more awareness and
policy provision on | encourage uptake of
concessions and | concessions and
accommodation across the | accommodation across the

Grades

grades
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Poor performance in
mathematics and physical
science

Dedicated support to learners
offering mathematics and
physical science.

Poor quality of School
Based Assessment (SBA)
across grades and subjects

Monitoring and Support teachers
in developing capacity to develop
quality SBAs.

Teachers’ poor subject
content knowledge,
teaching and assessment
methodologies

Ongoing support to teachers
and monitoring of completion of
Annual Teaching Plan (ATP’s)

High number of progressed
learners across
grades/Phases

Ongoing support provide to
teachers to provide differentiated
additional support to learners

Unavailability/unreliable
learner transport

Conclude the learner transport
tender process.

Strengthen monitoring of overall
learner transport services in
collaboration with Department of
Roads and Public Works

Vacancies in Schools and
other key support office
based posts

Utilisation of existing contracts,
secondments and effective
management of educator posts
and support staff at the level of
the school

Inadequate capacity,
monitoring and evaluation
systems result in a lack of
accountability and
transparency, making it
difficult to assess the
programme's effectiveness
and make informed
adjustments as needed.

Establish robust monitoring and
evaluation mechanisms to track
the progress and impact of
infrastructure development
projects, identify challenges and
bottlenecks, and facilitate
evidence-based decision-
making.

Under-performing  School
Management Teams
(SMTs) and SGBs
inadequate  management
land lack of oversight
responsibility in governance
of schools.

Ongoing capacity building for
both SMTs and SGBs of umber
performing schools

Lack of accredited service
providers on sign language

Continuous  capacitation  of
teachers in specialized inclusive

Skills for
economy

the

and braille in the Province | education training and

and 221 learners on waiting | accelerated head hunting

list. processes through HR
Building/converting existing

Inadequate Technical and
Vocational schools

schools to offer Technical and
Vocational subjects

Low enrolment of learners
offering and passing STEM
subjects

Piloting of Coding and Robotics
at lower grades to instil the
passion and thus participation
and pass rates in STEM subjects

Lack /inadequate qualified
teachers in STEM subjects

Ongoing teacher support to build
and improve content knowledge
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and methodology in STEM
subjects

Inadequate Focus Schools

Increase the number of Focus
Schools

Non-adherence to the
Framework for
Infrastructure Delivery and
Procurement Management
(FIDPM).

All infrastructure projects and
approvals to be in line with
FIDPM.

Non-delivery of school
infrastructure  projects
due to over reliance on
implementing agents.

1. Proper  monitoring and
evaluation.

2. Utilise DRPW roster for
Private Service Providers
(PSPs)

Social Cohesion
and Nation
Building

Display of blatant
racism, LGBTQ
(Lesbian, gay, bisexual,
transgender and queer)
attacks in schools

Strengthen and expand in school
sport, arts, culture and
indigenous knowledge systems
programmes for attainment of
cohesiveness

Strengthen and expand youth
development, values & human
rights programmes

Entrench the use of curriculum
delivery, especially Life
Orientation lessons, to foster
tolerance of diversity

Break-ins, vandalism &
theft in schools

Resuscitate and establish
Quality of Learning and Teaching
Campaign (QLTC) structures

Strengthen the Love Your School
Campaign

Partnership with SAPS for
routine patrolling at identified
high risk schools

Administration of
corporal punishment in
schools

Strengthen  teacher  support
programmes in  alternative
disciplinary measures

Strengthen proactive
programmes for awareness of
potential  consequences for
administering corporal
punishment among teachers
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Drugs and substance
amongst learners

Learner Pregnancy

Communities’  service
delivery strikes/protests
disrupting the running of
normal schools’ program

Implementation of extra curricula
programmes and collaborate
with sister departments and
other external stakeholders to
raise = awareness  amongst
learners.

Integrate awareness campaign
through curriculum delivery e.g.
Life Orientation lessons
Functional QLTC structures to
dissuade general community
members from disrupting normal
running of schools programme
during service delivery strikes.
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11. Public entities

The Department does not have public entities.
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PART D: TECHNICAL INDICATOR DSCRIPTION (TID)

OUTCOME 1: Improved school-readiness of children

Indicator title

Outcome Indicator 1.1: Percentage of Grade 1 learners who

have received formal Grade R education

Definition

All Grade 1 learners in public schools who have attended Grade R
in public ordinary and/or special schools and independent
schools/ECD sites expressed as a percentage of total number of
learners enrolled in Grade 1 for the first time, excluding learners who
are repeating.

Source of data

Provincial data warehouse

Numerator: total number of Grade 1 learners in public ordinary

Method of | schools who had formal Grade R in the previous year

Calculation/ Denominator: total Grade 1 learners enrolled in public ordinary

Assessment schools, for the first time, excluding learners who are repeating
Multiply by 100

Means of | Signed-off declaration by Principal or District Manager (electronic or

verification hardcopy).Provincial record systems

Assumptions

Learners who have had some type of formal Grade R education will
have a head start in Grade 1

Disaggregation of
Beneficiaries
(where applicable)

N/A
N/A

Women:
Youth:

Target for
Target for
Target for People with Disabilities: N/A

Spatial
Transformation
(where applicable)

All school in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired
performance

All eligible children to attend Grade R in a given year. Target set for
the year to be met or exceeded.

Indicator
responsibility

Directorate:  Information and Communication
Directorate: ECD Curriculum Management and Delivery

Technology

Indicator title

Outcome Indicator 1.2

: Number of 0-5 year old learners

Definition

accessing ECD

All Grade 1 learners in public schools who have attended Grade R
in public ordinary and/or special schools and independent
schools/ECD sites expressed as a percentage of total number of
learners enrolled in Grade 1 for the first time, excluding learners who
are repeating.

Source of data

Provincial data warehouse

Numerator: total number of Grade 1 learners in public ordinary

Method of | schools who had formal Grade R in the previous year

Calculation/ Denominator: total Grade 1 learners enrolled in public ordinary

Assessment schools, for the first time, excluding learners who are repeating
Multiply by 100

Means of | Signed-off declaration by Principal or District Manager (electronic or

verification hardcopy).Provincial record systems

Assumptions

Learners who have had some type of formal Grade R education will
have a head start in Grade 1
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Indicator title

Outcome Indicator 1.2 :

Number of 0-5 year old learners

Disaggregation of
Beneficiaries
(where applicable)

accessing ECD

Target for

Target for

Target for People with Disabilities: N/A

N/A
N/A

Women:
Youth:

Spatial
Transformation
(where applicable)

All school in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired
performance

All eligible children to attend Grade R in a given year. Target set for
the year to be met or exceeded.

Indicator
responsibility

Directorate:  Information and Communication
Directorate: ECD Curriculum Management and Delivery

Technology

OUTCOME 2: 10-year-old learners enrolled in publicly funded schools read for

meaning

Indicator title

Outcome Indicator 2.1:

Percentage of Grade 3 learners

Definition

achieving 60% or more in Home Languages

Number of Grade 3 learners passing Home Language with 60% or
more in the Grade 3 end of year examinations expressed as a
percentage of the total number of learners who wrote Home
Language in the same examinations.
The indicator includes learners in public ordinary and special
schools.

Source of data

Internal Examinations database

Numerator: total number of Grade 3 learners who passed Home

Method of | Language in the end of year examinations with 60% and above
Calculation/ Denominator: total number of learners who wrote Home Language
Assessment in the end of year examinations
Multiply by 100
Megr]s : of List of Grade 3 learners
verification
Learners writing the end of year examinations have undergone
Assumptions sufficient and appropriate preparation.
Schools are accessible to learners with disabilities.
Disaggregation of | Target for Women: N/A
Beneficiaries Target for Youth: N/A

(where applicable)

Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

All schools in all districts

Non-cumulative

Reporting cycle

Annual

Desired
performance

To increase the number of Grade 3 learners who are passing Home
Languages at 60% and above. On or above target.

Indicator
responsibility

Chief Directorate: Examinations and Assessment
Chief Directorate: Curriculum Management and Delivery
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Indicator title

Outcome Indicator 2.2: Percentage of Grade 3 learners

Definition

achieving 60% or more in First Additional Languages

Number of Grade 3 learners passing First Additional Language with
60% or more in the Grade 3 end of year examinations expressed as
a percentage of the total number of learners who wrote First
Additional Language in the same examinations.
The indicator includes learners in public ordinary and special
schools.

Source of data

Internal Examinations database

Numerator: total number of Grade 3 learners who passed First
Additional Language in the end of year examinations with 60% and

Method of

Calculation/ above
Denominator: total number of learners who wrote First Additional

Assessment . L
Language in the end of  year examinations
Multiply by 100

Megr_ls . of List of Grade 3 learners

verification

Learners writing the end of year examinations have undergone

Assumptions sufficient and appropriate preparation.
Schools are accessible to learners with disabilities.

Disaggregation of | Target for Women: N/A

Beneficiaries Target for Youth: N/A

(where applicable)

Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

All schools in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired
performance

To increase the number of Grade 3 learners who are passing First
Additional Languages at 60% and above. On or above target.

Indicator
responsibility

Chief Directorate: Examinations and Assessment
Chief Directorate: Curriculum Management and Delivery

OUTCOME 3: Youths better prepared for further studies and the world of work

beyond grade 9

Indicator Title

Outcome

Indicator 3.1: Percentage of focus schools

Definition

offering academic and vocational streams

This indicator measures the progress made in the establishment
of Focus Schools/ Schools of Specialisation across all districts
in line with Economic Development Zones (EDZ). These schools
are intended

to respond to the demand for specific skills.

Source of data

Annual Provincial Report will be produced by the PED.

Method. of Count the number of focus schools reported in the Annual
Calculation/ -

Provincial report.
Assessment
Means of | Signed off and approved (Director or above) Annual Provincial
verification Report on the establishment of focus schools.
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Data limitations

An Annual Provincial Report may be signed and dated by
various levels of senior managers for verification and validation
of reported performance in the report.

Assumptions

The Province will have a plan for the establishment of Focus
Schools

Disaggregation of
Beneficiaries
(where applicable)

Target for Women: Not Applicable
Target for Youth: Not Applicable
Target for Persons with Disabilities: Not Applicable

Spatial
Transformation
(where applicable)

Not Applicable

Calculation Type

Non-cumulative

Reporting Cycle

Annual

Desired
performance

Schools focused on teaching and promoting specific groups of
subjects are established throughout the province.

Indicator
Responsibility

Curriculum Management and Delivery

Indicator Title

Outcome Indicator 3.2: Percentage of schools piloting and

implementing General Education Certificate (GEC)

Definition

The GEC is the qualification at level 1 on the National
Qualifications Framework (NQF) that is intended to formally
recognise learners’ achievements at the end of the compulsory
phase of schooling (GET).

Source of data

Count the number of schools piloting and implementing GEC AS
reported in the Annual Provincial report

Method of

Calculation/ Annual Provincial Report is produced on piloting of the GEC.
Assessment

Means of | Signed off and Approved (Director or above) Annual Provincial
verification Report on piloting of the General Education Certificate (GEC).

Data limitations

Data on learner performance from internally assessed subjects
at a school level. Inadequate resources to complete integrated
projects.

Assumptions

Successful implementation of the GEC.

Disaggregation of
Beneficiaries
(where applicable)

Target for Women: Not Applicable
Target for Youth: Not Applicable
Target for Persons with Disabilities: Not Applicable

Spatial
Transformation
(where applicable)

Not Applicable

Calculation Type

Non-cumulative

Reporting Cycle

Annual

Desired
performance

Provision of guidance regarding the articulation of Grade 9
learners into the three learning pathways from Grade 10.

Indicator
Responsibility

Curriculum Management and Delivery
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OUTCOME 4: Youths leaving the schooling system more prepared to contribute
towards a prosperous and equitable Province

Indicator title

Outcome Indicator 4.1: Percentage of learners who passed

Definition

the National Senior Certificate (NSC) examination

This indicator measures the total number of NSC learners who
passed in the National Senior Certificate (NSC) examination
expressed as a percentage of the total number of learners who
wrote the National Senior Certificate.

The indicator includes learners in Programmes 2, 3 and 4, but
excludes part-time learners. The figure used is based on the
announcement of the Minister in January of each year.

Source of data

National Senior Certificate database

Method
Calculation/
Assessment

of

Numerator: total number of learners who passed NSC
examinations

Denominator: total number of learners who wrote the NSC
Multiply by 100

Means of verification

List of National Senior Certificate learners

Assumptions

Learners enrolled for the NSC examinations have undergone
sufficient and appropriate preparation
NSC examination centres are accessible to learners with
disabilities.

Disaggregation of
Beneficiaries

(where applicable)

50%
100%

Target for Women:
Target for Youth:
Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

NSC examinations are written in designated examination
centres across districts.

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired performance

To increase the number of Grade 12 learners that are passing
the NSC examinations. On or above target.

Indicator
responsibility

Chief Directorate: Examinations and Assessment
Chief Directorate: Curriculum Management and Delivery

Indicator title

Outcome Indicator 4.2: Percentage of Grade 12 learners

Definition

passing at the bachelor level

Number of learners who achieved Bachelor passes in the National
Senior Certificate (NSC) expressed as a percentage of the total
number of learners who wrote NSC examinations. Bachelor passes
enables NSC graduates to enrol for degree courses in universities.
The indicator includes learners in Programmes 2, 3 and 4, but
excludes part-time learners. The figure used is based on the
announcement of the Minister in January of each year.

Source of data

National Senior Certificate database

Numerator: total number of Grade 12 learners who achieved a

Method of | Bachelor pass in the NSC
Calculation/ Denominator: total number of Grade 12 learners who wrote NSC
Assessment examinations

Multiply by 100
Means of | List of National Senior Certificate learners
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Indicator title

Outcome Indicator 4.2: Percentage of Grade 12 learners
passing at the bachelor level

(where applicable)

verification
Learners enrolled for the NSC examinations have undergone
Assumptions sufficient and appropriate preparation
NSC examination centres are accessible to learners with disabilities.
Disaggregation of | Target for Women: 50%
Beneficiaries Target for Youth: 100%

Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

NSC examinations are written in designated examination centres
across districts.

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired
performance

To increase the percentage of learners who are achieving Bachelor
passes in the NSC examinations. On or above target.

Indicator
responsibility

Chief Directorate: Examinations and Assessment
Chief Directorate: Curriculum Management and Delivery

OUTCOME 5: Improve the safety and quality of schooling environments for

teachers and learners

Indicator title

Outcome Indicator 5.1: Percentage of public schools that

Definition

complies with Norms and Standards for Infrastructure

The total number of public schools learners who are in classes with
less than or equal to 40 learners expressed as a percentage.
“Classes” are defined as “Register Class”.

Source of data

MTEF Project ListtEFMS/ Infrastructure database

Method . of Count the number of new classrooms/teaching spaces constructed
Calculation/ .
or supplied
Assessment
Means of o
ps - Provincial data warehouse
verification

Assumptions

All infrastructure provision to be in line with the Norms and
Standards for School Infrastructure

Disaggregation of
Beneficiaries
(where applicable)

50%
100%

Women:
Youth:

Target for
Target for
Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

All schools in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired
performance

To prevent overcrowding and to provide adequate classroom space.
Target set for the year to be met or exceeded.

Indicator
responsibility

Physical Resources Management Unit / Infrastructure Development
Unit
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OUTCOME 6: To increase access and improve support for learners with special

educational needs

Indicator title

Outcome Indicator 6.1 Percentage of learners with disabilities in

public (ordinary and special) schools

Definition

This indicator measures the total number of learners with disabilities
in public (ordinary and special) schools. The objective of the indicator
is track progress made in making education accessible to children with
learning disabilities.

Source of data

Provincial data warehouse

Method of| Numerator: total number of learners with disabilities in public (ordinary

Calculation /'l and special) schools.

Assessment Denominator: total of learners in public (ordinary and special) schools.
Multiply by 100

Means of Provincial data warehouse

Verification Signed deployment forms

Assumptions

Increasing number of learners with disabilities having access to education
in public schools

Disaggregation  of
Beneficiaries (where
applicable)

Target for Women: N/ATarget
for Youth: N/A
Target for People with Disabilities: N/A

Spatial
Transformation
(where applicable)

Improvement of access to education for persons with disabilities

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired
Performance

Inclusive education unit

Indicator
responsibility

Human Resource and Management Directorate/ Corporate Services
— HR Administration (Provinces may insert the more
relevant Responsible Manager)
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Indicator title

Outcome Indicator 6.2 Number of therapists/ specialist staff in

public special schools

Definition

This indicator measures the total number of professional non- educator/

specialist staff employed in public special schools. Professional non-

educator/ special staff are personnel who are classified as paramedics,

social workers, therapists, nurses, but are not educators. Note that

although therapists, counsellors andpsychologists are appointed in terms

of the Employment of
Educators Act, these should all be included in the total.

Source of data

PERSAL database

I(\:nzlt:;gt?;n Count the total number of professional non-educator/ specialiststaff
|Assossment employed in public special schools.

Means of PERSAL database

Verification

Assumptions

Learners with disabilities having access to staff with specialist
training in special schools

Disaggregation of
Beneficiaries (where
applicable)

Target for Women: N/ATarget for Youth: N/A
Target for People with Disabilities: N/A

Spatial
Transformation
(where applicable)

Improvement of access to education for persons with disabilities

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired All public special schools to have the requisite number of school-
Performance based professional staff
Indicator

responsibility

Inclusive education unit

Indicator title

Outcome Indicator 6.3: Number of Occupational and Vocational

Definition

subjects in special schools

Source of data

Method of
Calculation
[Assessment
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Means of
Verification

Assumptions

Disaggregation of
Beneficiaries (where
applicable)

Spatial
Transformation
(where applicable)
Calculation type
Reporting cycle
Desired
Performance

Indicator
responsibility

Outcome Indicator 6.4: Number of learners with disabilities enrolled

Indicator title

in public ordinary schools

Definition

Source of data

Method of
Calculation
[Assessment

Means of
Verification

Assumptions

Disaggregation of
Beneficiaries (where
applicable)

Spatial
Transformation
(where applicable)

Calculation type
Reporting cycle
Desired
Performance
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Indicator
responsibility

OUTCOME 7: Improved numeracy skills across all phases of schooling

Indicator title

Outcome Indicator 7.1: Percentage of Grade 3 learners achieving

60% or more in Mathematics

Definition

Number of Grade 3 learners passing Mathematics with 60% or more
in the Grade 3 end of year examinations expressed as a percentage
of the total number of learners who wrote Mathematics in the same
examinations.

The indicator includes learners in public ordinary and special schools.

Source of data

Internal Examinations database

(where applicable)

Numerator: total number of Grade 3 learners who passed
Method of | Mathematics in the end of year examinations with 60% and above
Calculation/ Denominator: total number of learners who wrote Mathematics in the
Assessment end of year examinations
Multiply by 100
Megr_is . of List of Grade 3 learners
verification
Learners writing the end of year examinations have undergone
Assumptions sufficient and appropriate preparation.
Schools are accessible to learners with disabilities.
Disaggregation of Target for Women: N/A
Beneficiaries Target for Youth: N/A

Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

All schools in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual

responsibility

Desired To increase the number of Grade 3 learners who are passing
performance Mathematics at 60% and above. On or above target.
Indicator Chief Directorate: Examinations and Assessment

Chief Directorate: Curriculum Management and Delivery

Indicator title

Outcome Indicator 7.2: Percentage of Grade 6 learners achieving

60% or more in Mathematics

Definition

Number of Grade 6 learners passing Mathematics with 60% or more
in the Grade 6 end of year examinations expressed as a percentage
of the total number of learners who wrote Mathematics in the same
examinations.

The indicator includes learners in public ordinary and special schools.

Source of data

Internal Examinations database
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Indicator title

Outcome Indicator 7.2: Percentage of Grade 6 learners achieving

60% or more in Mathematics

Numerator: total number of Grade 6 learners who passed

Method of | Mathematics in the end of year examinations with 60% and above
Calculation/ Denominator: total number of learners who wrote Mathematics in the
Assessment end of year examinations
Multiply by 100
Mez.ar_Is . of List of Grade 6 learners
verification
Learners writing the end of year examinations have undergone
Assumptions sufficient and appropriate preparation.
Schools are accessible to learners with disabilities.
Disaggregation of | Target for Women: N/A
Beneficiaries Target for Youth: N/A

(where applicable)

Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

All schools in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired To increase the number of Grade 6 learners who are passing
performance Mathematics at 60% and above. On or above target.
Indicator Chief Directorate: Examinations and Assessment

responsibility

Chief Directorate: Curriculum Management and Delivery

Indicator title

Outcome Indicator 7.3: Percentage of Grade 9 learners achieving

60% or more in Mathematics

Definition

Number of Grade 9 learners passing Mathematics with 60% or more
in the Grade 6 end of year examinations expressed as a percentage
of the total number of learners who wrote Mathematics in the same
examinations.

The indicator includes learners in public ordinary and special schools.

Source of data

Internal Examinations database

Numerator: total number of Grade 9 learners who passed
Method of | Mathematics in the end of year examinations with 60% and above
Calculation/ Denominator: total number of learners who wrote Mathematics in the
Assessment end of year examinations
Multiply by 100
Megps . of List of Grade 6 learners
verification
Learners writing the end of year examinations have undergone
Assumptions sufficient and appropriate preparation.
Schools are accessible to learners with disabilities.
Disaggregation of Target for Women: N/A
Beneficiaries Target for Youth: N/A

(where applicable)

Target for People with Disabilities: 7%

67




Indicator title

Outcome Indicator 7.3: Percentage of Grade 9 learners achieving

Spatial
Transformation
(where applicable)

60% or more in Mathematics

All schools in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired To increase the number of Grade 9 learners who are passing
performance Mathematics at 60% and above. On or above target.
Indicator Chief Directorate: Examinations and Assessment

responsibility

Chief Directorate: Curriculum Management and Delivery
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OUTCOME 8: Improved literacy skills across all phases of schooling

Indicator title

Outcome Indicator 8.1: Percentage of Grade 6 learners achieving

Definition

60% or more in Home Language

Number of Grade 6 learners passing Home Language with 60% or
more in the Grade 6 end of year examinations expressed as a
percentage of the total number of learners who wrote Home
Language in the same examinations.
The indicator includes learners in public ordinary and special schools.

Source of data

Internal Examinations database

Numerator: total number of Grade 6 learners who passed Home

(where applicable)

Method of | Language in the end of year examinations with 60% and above
Calculation/ Denominator: total number of learners who wrote Home Language in
Assessment the end of year examinations
Multiply by 100
Mez.ar)s . of List of Grade 6 learners
verification
Learners writing the end of year examinations have undergone
Assumptions sufficient and appropriate preparation.
Schools are accessible to learners with disabilities.
Disaggregation of | Target for Women: N/A
Beneficiaries Target for Youth: N/A

Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

All schools in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired
performance

To increase the number of Grade 6 learners who are passing Home
Languages at 60% and above. On or above target.

Indicator
responsibility

Chief Directorate: Examinations and Assessment
Chief Directorate: Curriculum Management and Delivery

Indicator title

Outcome Indicator 8.2: Percentage of Grade 6 learners achieving

Definition

60% or more in First Additional Language

Number of Grade 6 learners passing First Additional Language with
60% or more in the Grade 6 end of year examinations expressed as
a percentage of the total number of learners who wrote First
Additional Language in the same examinations.
The indicator includes learners in public ordinary and special schools.

Source of data

Internal Examinations database

Method
Calculation/
Assessment

of

Numerator: total number of Grade 6 learners who passed First
Additional Language in the end of year examinations with 60% and
above

Denominator: total number of learners who wrote First Additional
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Language in the end of examinations

Multiply by 100

year

Megps . of List of Grade 6 learners
verification
Learners writing the end of year examinations have undergone
Assumptions sufficient and appropriate preparation.
Schools are accessible to learners with disabilities.
Disaggregation of | Target for Women: N/A
Beneficiaries Target for Youth: N/A

(where applicable)

Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

All schools in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired
performance

To increase the number of Grade 6 learners who are passing First
Additional Languages at 60% and above. On or above target.

Indicator
responsibility

Chief Directorate: Examinations and Assessment
Chief Directorate: Curriculum Management and Delivery

Indicator title

Outcome Indicator 8.3: Percentage of Grade 9 learners achieving

Definition

60% or more in Home Language

Number of Grade 9 learners passing Home Language with 60% or
more in the Grade 9 end of year examinations expressed as a
percentage of the total number of learners who wrote Home
Language in the same examinations.
The indicator includes learners in public ordinary and special schools.

Source of data

Internal Examinations database

Numerator: total number of Grade 9 learners who passed Home

Method of | Language in the end of year examinations with 60% and above
Calculation/ Denominator: total number of learners who wrote Home Language in
Assessment the end of year examinations
Multiply by 100
Megr_is . of List of Grade 9 learners
verification
Learners writing the end of year examinations have undergone
Assumptions sufficient and appropriate preparation.
Schools are accessible to learners with disabilities.
Disaggregation of Target for Women: N/A
Beneficiaries Target for Youth: N/A

(where applicable)

Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

All schools in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual
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Desired the number of Grade 9 learners who are passing Home Languages
performance at 60% and above. On or above target.
Indicator Chief Directorate: Examinations and Assessment

responsibility

Chief Directorate: Curriculum Management and Delivery

Indicator title

Outcome Indicator 8.4: Percentage of Grade 9 learners achieving

Definition

60% or more in First Additional Language

Number of Grade 9 learners passing First Additional Language with
60% or more in the Grade 9 end of year examinations expressed as
a percentage of the total number of learners who wrote First
Additional Language in the same examinations.
The indicator includes learners in public ordinary and special schools.

Source of data

Internal Examinations database

Numerator: total number of Grade 9 learners who passed First
Additional Language in the end of year examinations with 60% and

Method of | spove

ﬁ:;ﬂ:::::{t Denominator: total number of learners who wrote First Additional
Language in the end of  year examinations
Multiply by 100

Means of | List of Grade 9 learners

verification
Learners writing the end of year examinations have undergone

Assumptions sufficient and appropriate preparation.
Schools are accessible to learners with disabilities.

Disaggregation of Target for Women: N/A

Beneficiaries Target for Youth: N/A

(where applicable)

Target for People with Disabilities: 7%

Spatial
Transformation
(where applicable)

All schools in all districts

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired
performance

To increase the number of Grade 9 learners who are passing First
Additional Languages at 60% and above. On or above target.

Indicator
responsibility

Chief Directorate: Examinations and Assessment
Chief Directorate: Curriculum Management and Delivery
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OUTCOME 9: To promote the values of the constitution through inter alia
language, sports, cultural activities, and to protect all stakeholders from various
forms of prejudices and intolerances

Outcome Indicator 9.1: Percentage of public ordinary schools that

offer a previously marginalized official South African Language

Incremental Introduction of African Languages (lIAL) is a priority
programme that is aimed at promoting some aspects of social cohesion
in our society. The IIAL intends to promote, implement and 2025/26
Standardised Output Indicators (SOls) monitor the introduction of]
previously marginalized official South African Languages to foster
Constitutional mandate and National Development Plan outcomes. The
indicator measures only schools that did not offer a previously
marginalized South African Language

Definition

Data sourced from provincial lists of public ordinary schools that

Source of data will be offering previously marginalized South African Language

Numerator: total number of public ordinary schools that offer a
previously marginalised official South African Language
Method of Calculation/| Denominator: total number of public ordinary schools that are
Assessment targeted to offer previously marginalised official South African
Language

Multiply by 100

Completed and signed off monitoring instruments/tools that
reflects at minimum details of: School Language offering, IAL
Implementation, Teacher Provisioning, support, training and
lesson observation school

Means of verification

All schools that did not offer a previously marginalized
Assumptions South African language are teaching an African language,
at least at a Second Additional Language level.

Disaggregation ofi Target for Women: N/A
Beneficiaries (where| Target for Youth: N/A
applicable) Target for People with Disabilities: N/A

The teaching of African languages in schools is one of the strategies to
ensure that African languages are developed and in future, utilised as
Languages of Learning and Teaching, beyond the Foundation Phase.

Spatial Transformation
(where applicable)

Calculation type cumulative
Reporting cycle Annually

Desired performance | All schools should introduce a previously marginalised African language.

Indicator

responsibility Curriculum Support Services

72



Indicator title

Outcome Indicator 9.2: Number of school community engagements
to combat racism, sexism, hate speech, GBV and other forms of

intolerance to address inter-generational violence and trauma

Definition

across society

School Community Engagements are open dialogues with school
community stakeholders such as Educators, Learners, Parents,
Education Officials, SGBs, Civil Society Organisations and other
organisations support schools in programming for the prevention and
management of gender inequality, violence, discrimination, prejudice and
related intolerances.

Source of data

Information is obtained through the implementation of social cohesion
and equity activities in the Provincial Education Departments. Any given
School Community Engagement will count as one if: * The session was
officiated by the MEC or his/her designate in which case, such
participation must state “on behalf of the MEC” in the school community
engagement session materials, e.g. Programme, Speech, etc.

Method
Calculation/
Assessment

of

Simple count of the number of school community engagements.

Means of verification

The Agenda

Invitation letter

Attendance Register /or Participant List. In the event of participant list, it
must be signed off by the Director or above.

Approved report

Assumptions

* The Department of Basic Education should provide the Communication
and Messaging Toolkit to script the sessions.
* Provincial Education Departments will
partnerships, arrange facilities and resources.

facilitate the requisite

Disaggregation of
Beneficiaries (where
applicable)

Target for Women: N/ATarget for Youth: N/A
Target for People with Disabilities: N/A

Spatial
Transformation
(where applicable)

Not applicable

Calculation type

Cumulative

Reporting cycle

Annual

Desired performance

School Community Engagements held to promote social cohesion,
nation building and equity

Indicator
responsibility

Learner Social Support Programmes
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OUTCOME 10: To improve and support access to Basic Education

Indicator title

Outcome Indicator 10.1: Number of learners in no fee public

ordinary schools that benefit in line with the National Norms and

Definition

Standards for School Funding

Number of learners attending no fee public ordinary schools, learners
who are attending schools that may not charge compulsory school fees
in terms of the South African Schools Act.The government introduced
this policy to end the marginalization

of poor learners. This is in line with the country's Constitution, which
stipulates that citizens have the right to basic education

regardless of the availability of resources.

Source of data

List of no-fee schools.
List of learners enrolled in no-fee schools.
SA-SAMS database or any alternative online system

Method of
Calculation/

Assessment

Count the total number of learners enrolled in no fee publicordinary
schools.

Means of verification

Schools Master list
SA-SAMS database or any alternative online system

Assumptions

The National Norms and Standards for School Funding Policybenefits
learners from under-resourced communities.

Increase poor learners’ access to education opportunities and

improve their chances of accessing post schoolingopportunities.

Disaggregation of
Beneficiaries (where
applicable)

Target for Women: N/ATarget for Youth: N/A
Target for People with Disabilities: N/A

Spatial
Transformation
(where applicable)

All learners attending no fee schools

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired performance

The target of learners attending no fee schools should be met or
exceeded.

Indicator
responsibility

Institutional Funding
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Indicator title

Outcome Indicator 10.2: Percentage of learners in schools that

are funded at a minimum level.

Definition

This indicator measures the total number of learners funded at the
published national target amount, calculated as a percentage of the total
number of learners in public ordinary schools.

Source of data

List of learners in schools funded at a minimum level.
SA-SAMS database or any alternative online system

Method
Calculation/
Assessment

of

Total number of learners enrolled at public ordinary schools

that receive their allocation at or above the national per learner amount
Divided by total number of learners in public ordinary schools

Multiply by 100

Means of verification

Schools Master list
SA-SAMS database or any alternative online system

Assumptions

All learners are funded in line with the published national target amount
as amended to the National Norms and Standards for School Funding.

Disaggregation of
Beneficiaries (where
applicable)

Target for Women: N/ATarget for Youth: N/A
Target for People with Disabilities: N/A

Spatial
Transformation
(where applicable)

Distribution of the funding norms are per Quintile (Pro-PoorDistribution.)

Calculation type

Non-cumulative

Reporting cycle

Annual

Desired performance

All learners to be funded in line with the minimum per learner allocation
as published in the amended National Norms and Standards for School
Funding. .

Indicator
responsibility

Institutional Funding
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Indicator title

Outcome Indicator 10.3: Number of schools provided with sanitary

towels

Definition

The indicator measures the number of Quintile 1-3 public schools that
are provided with free sanitary towels

Source of data

List of schools provided with sanitary towels

Method of
Calculation/

Assessment

Count the of schools provided with free dignity sanitary towels

Means of verification

Delivery notes to schools (where sanitary towels were delivered)

Assumptions

If girl learners at Quintile 1-3 public schools are provided with sanitary
dignity towels, their school attendance will not be hampered by indignity.

Disaggregation of
Beneficiaries (where
applicable)

Target for Women: N/A
Target for Youth: N/A
Target for People with Disabilities: N/A

Spatial
Transformation
(where applicable)

N/A

Calculation type

Cumulative (without duplicates)

Reporting cycle

Quarterly

Desired performance

To ensure that all learners in Quintile 1-3 public schools have access to
free sanitary towels

Indicator
responsibility

Curriculum Support Services
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Indicator title

Outcome Indicator 10.4: Number of learners benefiting from the

Definition

National School Nutrition Programme

Number of learners attending public ordinary schools with access to the
National School Nutrition Programme includes learners in schools where
meals are provided through NSNP.

Source of data

EMIS Database or National School Nutrition Programme database

Method
Calculation/
Assessment

of

Count and record all learners with access to the NSNP

Means of verification

Declarations signed-off by principals when they submit completed survey
forms or

Submission signed by the Accounting Officer for payment to all deserving
schools

Assumptions

All learners in Public ordinary schools have access to the National School
Nutrition Programme (NSNP)

Disaggregation of
Beneficiaries (where
applicable)

Target for Women: N/ATarget for Youth: N/A
Target for People with Disabilities: N/A

Spatial
Transformation
(where applicable)

Improvement of access to nutritious meals to all deserving learners at all
schools

Calculation type

Non-cumulative

Reporting cycle

Quarterly

Desired performance

All deserving learners to have access to the National School Nutrition
Programme

Indicator
responsibility

National School Nutrition Programme Directorate
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Indicator title

Outcome Indicator 10.5: Number of learners in public ordinary

Definition

schools benefiting from the Learner Transport programme.

Many children in rural areas are faced with serious challenges of
exercising their Constitutional right of access to education. One of these
challenges is the fact that educational institutions are situated distances
away from their residential areas, and there is general lack of public
transport for commuting. The rural communities are sparsely populated
and many of the schools are located within the farming community.
Learners who must walk for 5kms and more to their nearest schools
qualify to be transported at no cost to them or their parents

Source of data

Primary Evidence

Learner transport application forms.

Secondary Evidence:

Return of Transport Allowances Form (NCED-35).

Method
Calculation/
Assessment

of

Count the number of learners that are transported

Means of verification

List of Return of Transport Allowances Forms (NCED-35) which contain
the names of all the beneficiaries

Assumptions

Learner transport services provides access to schools. Where transport
is provided the drop-out rate is low and passing rate increases.

Disaggregation of
Beneficiaries (where

The learners staying further than five kilometres (single) away from their
nearest suitable school.

Learners who’s nearest suitable school cannot accommodate them
because of capacity. This must be confirmed by the Principal in writing.

applicable) Learners with special needs qualify automatically, irrespective of the
distance.
Spatial Learner Transport is intended for poor farm, rural and special school

Transformation
(where applicable)

learners where access to school is a challenge. Parents do not contribute
financially towards the service.

Calculation type

Non-cumulative

Reporting cycle

Quarterly

Desired performance

All qualifying learners must be transported

Indicator
responsibility

Organisational, Teaching and Learning Support Service (Directorate)
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Indicator title

Outcome Indicator 10.6: Number of qualifying learners in public

Definition

ordinary school hostels receiving hostel bursaries/ allowance

Every child of school-going age has the right to quality education.
Learners whose living circumstances are not conducive to access quality
learning and teaching, and who walk more than 10km to and from the
nearest suitable schools qualify to receive the hostel bursary / allowance.
Vulnerable learners identified by credible / accredited institutions or
professionals also qualify.

Source of data

Primary Evidence

Approved applications for admissions to a school hostel (NCED-31E)
and applications for hostel bursary (NCED32E).

Secondary Evidence:

Return of Boarding Bursary Form (NCED-34) submitted for payment for
all learners listed in it.

Method
Calculation/
Assessment

of

Count the total number of learners receiving the hostel bursary

Means of verification

List of Return of Boarding Bursary Forms (NCED-34) which contain the
names of all the beneficiaries / recipients.
The schools’ SA-SAMS database

Assumptions

The provision of (hostel) accommodation offers the following:

A safe and conducive environment and improved living conditions with
proper academic supervision, which will result in improved learner
achievement and reduce learner drop out.

Disaggregation of
Beneficiaries (where
applicable)

The following learners qualify for the bursary:

1. Learners who walk 10km or more to and from the nearest suitable
school.

2. Learners whose transport time is one and half hours or more to the
nearest schools.

3. Vulnerable learners - whose circumstances are not conducive to
access quality learning and teaching and whose parents are low income-
earners, although they stay within a radius of 5 kilometres. Such learners
are to be identified by a credible institution, e.g. Social workers, Psyco-
social support services officials etc.

4. Learners who are orphans and those from child-headed homes.

Spatial
Transformation
(where applicable)

Provide equal opportunities to learners from farm, rural and poor
households, and communities to access to quality education

Calculation type

Non-cumulative

Reporting cycle

Bi-annual

Desired performance

All qualifying learners must receive this bursary

Indicator
responsibility

Organisational, Teaching and Learning Support Service (Directorate)
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ANNEXURES TO THE STRATEGIC PLAN

ANNEXURE A: NSDF AND THE DISTRICT DELIVERY MODEL

ASBESTOS STRUCTURE

ON 2025/26 LIST
PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
IMRA | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;ERBg?]GET S | Nty | ey oA | PR & LATITUDE
CONSTRUCTION OF A5 CLASSROOM BLOCK, 2 HOD,
GAKGATSANA | 2 STORES; LARGE ABLUTION ; MEDIUM JOHNTAOLO
PRIMARY ADMINISTRATION BLOCK, ADOUBLE GRADE R R 100050589 | ammamor KURUMAN NCDOE o 27350085 | 23.889281
SCHOOL CLASSROOM ; CONVERSION OF ABLUTION TO 2
WATERBORNE w
CONSTRUCTION OF REPLACEMENT OF STRUCTURAL =
UNSOUND BUILDINGS INCLUDING A LARGE ABLUTION =
HANTAM BLOCK AND COMPUTER CLASSROOM - REMEDIAL =
SEKONDERE WORK AS PER STRUCTURAL ASSESSMENT R 2206057,16 | NAMAKWA CALVINIA NCDOE g 3146416 | 19.759684
SKOOL RECOMMENDATION AND REPLACEMENT OF a
ASBESOS ROOFS & SUPPLY AND DELIVERY AND .
ERECTION OF A HIGH SECURITY FENCE 3%
= ] CONSTRUCTION OF 16 CLASSROOMS, LARGE =I5
S AH\S/E,\'}?\E‘T)&L ABLUTION, CONVERTION OF CLASSROOMS AND R 1239628375 ExggEs KIMBERLEY | NCDOE SE | 287474 24.759
@ MAJOR REPAIRS AND RENOVATIONS 22
8 CONSTRUCTION OF A4 CLASSROOM BLOCK , =
% HOERSKOOL WALKWAYS, ABLUTION BLOCK & A GENERATOR FRANCES e
2 O oL+ | ROOM [PHASE 1ICONSTRUCTION OF ALARGE R 212883692 | FAN HARTSWATER | NCDOE DS | 7oy | 2080122
3 ADMINISTRATION BLOCK AND A CONSUMER STUDY oz
CLASSROOM [PHASE 2] By
. CONSTRUCTION OF 10 CLASSROOMS, SCHOOL HALL, 33
e L | LARGE ABLUTION, HIGH SECURITY FENCE, MULT- R 28493838 | ot oL0 | WRENCGHVILL f yepop GH | -2r4s428 | 2345476
PURPOSE COURT =5
KIMBERLEY CONSTRUCTION OF A5 CLASSROOM BLOCK, FRANGES e
BOYS HIGH SCIENCE LABORATORY, ABLUTION BLOCK, R 639655368 | Fiane KIMBERLEY | NCDOE SS | w8 | 247686
SCHOOL ASSOCIATED ANCILLARY WORKS o2
CONSTRUCTION OF A8 CLASSROOM BLOCK AND 2z
KIMBERLEY LARGE ABLUTION BLOCK UPGRADE OF SEWR ERANCES BiE
GIRLS HIGH SYSTEM, RELOCATION AND REFURBISHMENT OF R 769332199 | AN KIMBERLEY | NCDOE BS | | 2477821
SCHOOL NETBALL/TENNIS COURTS TO HOSTEL, DEMOLISH OF 23
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC | PROJECT | SOCIAL | LONGITUDE
PROJECT NAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) | [INDICATE BUDGET AS LATITUDE
MME PER BS) MUNICIPALITY | LOCATION | LEADER | PARTNER (s)
REPLACEMENT OF BURNT STRUCTURES SUPPLY,
SUTHERLAND | DELIVERY AND INSTALLATION OF WELDED MESH
COMBINED FENCE (BETWEEN SCHOOL AND HOSTEL) R 7662117,94 | NAMAKWA SUTHERLAND | NCDOE 3239397 | 20,6569
SCHOOL PREVENTATIVE MAINTENANCE TO DAGBREEK
HOSTEL
I e e FRANCES
e Ry _
£Z | NOORDKAAP | MOVING OF FENCE TO ACCOMMODATE LEARNERS R B982431 | o KIMBERLEY | NCDOE 28.751229 | 24.750909
8
Z
S | DELPORTSHOOP
2 ELECTRICAL REPAIRS AND RENOVATIONS AT FRANCES DELPORTSHO
E | ceKomBNeeRD | g REE AR R 143375157 | FRANC ps NCDOE 2B41517 | 2430189
2 | Eskoo
o
x2
GREENPOINT | SANITATION, ELECTRICAL REPAIRS AND UPGRADES FRANCES 3=
HIGH SCHOOL | OF ABLUTION BLOCK AND PERMETER LIGHTING R 3820720 | gangp KIMBERLEY | NCDOE x| BT ) 27T
53
[l
Z
w
=2
2
GREENPOINT | ELECTRICAL REPAIRS AND UPGRADING OF FRANCES x 2
oL | T R R 4162230 | Caars KIMBERLEY | NCDOE £S5 | os7ieaes | 24774904
[ oF
5 a2
= EQ
S =5
w
S | HEAD OFFICE- ig
IK NKOANE FRANCES 22
oo ELECTRICAL REPAIRS AT REGISTRY OFFICIES R 42285765 | FoAne KIMBERLEY | NCDOE S8 | s7ioses | 24748078
HOUSE 53%
25
o — &
SEE
HOERSKOOL | ELECTRICAL REPAIRS AND REWIRING OF THE PIXLEY KA =2
O = -
D AR SeD ook R 28731600 | gor RICHMOND | NCDOE CEZ | | B
@k
ooz
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;IIEERBgsD]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
PIXLEY KASEME | REPLACEMENT AND SERVICING OF AIR OILEY KA
DISTRICT CONDITIONERS AND MINOR ELECTRICAL REPAIRS R 31137745 | Lot DE AAR NCDOE 30649921 | 24,027934
OFFICE - DEAAR | AND RENOVATIONS
ZINGISA FRANCES
PRIMARY ELECTRICAL REPAIRS AND RENOVATIONS R 81188065 KIMBERLEY | NCDOE 287203 | 2473339
BAARD
SCHOOL
BATSWELETSE
e SUPPLY, DELIVERY AND INSTALLATION OF AWELDED R a1743204 | JONTAOLO | o NCDOE oesostir | 23950867
MESH FENCE GAETSEWE
SCHOOL
(L)
=
8
=
e
DEBEN PRIMERE JOHN TAOLO
oy EXTENSION OF PALISADE FENCE R 22193700 | N ROl DEBEN NCDOE 2750169 | 22.88362
=
HOERSKOOL SUPPLY AND DELIVERY AND ERECTION OF A HIGH PIXLEY KA w <
AP SECORITY FENGE R 106524125 | F2LE RICHMOND | NCDOE : g | | 23oues
a2
W=
Exi
e
2 s8g
= LAERSKOOL SUPPLY, DELIVERY AND INSTALLATION OF WELDED o822
- R e R 112089550 | NAMAKWA KLEINZEE NCDOE SIS | 960 | 17071296
(T — o g >
< << X
o=
oOwgown
SESx
e
Lzl e SUPPLY, DELIVERY AND INSTALLATION OF AWELDED JOHN TAOLO EZ82
PRIMARY ' R 14716685 KURUMAN NCDOE SEDZ| 2711715 | 23.04266
MESH FENCE GAETSEWE FEo3
SCHOOL EE92
D <<
[ = W' =
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PROGRA

ON 2025/26 LIST

DISTRICT

SPECIFIC

PROJECT

SOCIAL

LONGITUDE

‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;IIEERBgsD]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
NORAP MET SUPPLY, DELIVERY AND INSTALLATION OF AWELDED
Do 0oL | MESHEENGE R 40994970 | NAMAKWA ROOIFONTEIN | NCDOE -30.065539 | 18.260454
R SUPPLY AND DELIVERY AND ERECTION OF A HIGH PIXLEY KA
SEKONDERE R 162920960 DE AAR NCDOE 30649882 | 24.029765
SECURITY FENCE SEME
SKooL
PROGRESS
PRIMARY SUPPLY, DELIVERY AND INSTALLATION OF INTERNAL R 112118158 | [RANCES KIMBERLEY | NCDOE 2871945 | 2476181
FENCES BAARD
SCHOOL
FURNITURE - VARIOUS
ALLSCHOOLS | FURNITURE FOR THE 163 NEWLY SUPPLIED MOBILES R 255877512 HNIA NCDOE HNIA HNIA
MUNICIPALITIES
» AFFECTED
("4
s )
=
=
(4
2 FURNITURE
- PROVISION OF FURNITURE FOR ALTERNATIVE VARIOUS
ALLSCHOOLs | FROVSIORD) R 200000000 | (WROUS | #NA NCDOE HNIA HNIA
AFFECTED
& .. 25
2 HOERSKOOL | SUPPLY AND DELIVER OF ADMINISTRATION ap
= oA D | SORATORE R 50000,00 | NAMAKWA POFADDER | NCDOE EE | mum | 1o
= <hE
82%z
/o T =
3 2EZS
28 | ohoSHUPE PHASE 1 - CONSTRUCTION OF ADOUBLE GRADE R FRANCES PAVPIERSTA =323
2% | PRary CLASSROOM, NUTRITION KITCHEN AND R 343141538 | AN P NCDOE SE8 3| or7mes | 24693300
@ REPLACEMENT OF ASBESTOS ROOF 20
&< | scHooL 312
o QO=0m
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PROGRA

ON 2025/26 LIST

DISTRICT

SPECIFIC

PROJECT

SOCIAL

LONGITUDE

‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;ERBg?]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
VOORSPOED | CONSTRUCTION OF ADOUBLE GRADE R
CLASSROOM (REPLACEMENT OF ASBESTOS ECD'S), FRANCES
ggwg\gg 6 CLASSROOM BLOCK, 1 SMALL ABLUTION AND RCRIBEART | g e L A(EEES
MAJOR REPAIRS AND RENOVATIONS
= HOERSKOOL PIXLEY KA
2 L COMPLETION OF HALL R 54571858 | P HOPETOWN | NCDOE 2061567 | 24.10411
JTG DITHAKONG JOHNTAOLO
NEW SCHOOL | CONSTRUCTION OF NEW HOSTEL 38 R 1133337743 DIKAKONG | NCDOE 27110240 | 23.902599
GAETSEWE
AND HOSTEL
—
w
=
[72]
o
ju
JTG DITHAKONG JOHNTAOLO
NEW SCHOOL | CONSTRUCTION OF NEW HOSTEL 3A R 1632353557 DIKAKONG | NCDOE 27110240 | 23.902599
GAETSEWE
AND HOSTEL
[72]
w
2 E%E\@E FELECANENY OB EEe 0 e RUB IS [ R 480137753 | FRANCES KIMBERLEY | NCDOE -28.6983 24.73975
S SoHOOL 1-20 CLASSROOMS, 2 LARGE ABLUTIONS] 93 | BAARD : :
4
=
(7]
w
g
x
S IKHAYAPRIMARY | LEVEL 3 PRIMARY SCHOOL - REPLACEMENT (75% PIXLEY KA
2 HYAF FIBRE CENIENT) R 58447828 | LA RICHMOND | NCDOE 31420500 | 23.958422
E
z @0 L E
S5 | INEELENG JOHN TAOLO SR
EHE | PRIMARY REINFORCEMENT OF EXISTING FLOOR STRUCTURE R 117190,00 KURUMAN NCDOE S8 | 7211425 | 23146349
<3 GAETSEWE a0
% <32 | scHooL =y
Z = D=2Dw
- (7] O<<=uw
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;IIEERBgsD]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
KGONO ASBESTOS REPLACEMENT -CONSTRUCTION OF A 15
PRIMARY CLASSROOM BLOCK, A LARGE ADMINISTRATION R 179871427 ;xggEs BAMP'ERSTA NCDOE 27783805 | 24.683856
SCHOOL BLOCK AND A LARGE ABLUTION BLOCK
ARl JOHN TAOLO
PRIMARY DEMOLITION OF INAPPROPRIATE STRUCTURE R 184905234 SEODING NCDOE 27305021, | 23433059
GAETSEWE
SCHOOL
LAERSKOOL REPLACEMENT OF ASBESTOS ROOF AND MINOR FRANCES
s iiSivSy R 263564745 | FrNe KIMBERLEY | NCDOE 28754201 | 24.74314
PORTNOLLOTH | MAJOR REPAIRS AND RENOVATIONS MAINTENANCE, PORT
LAERSKOOL REMOVAL OF ASBESTOS ROOF AND REPLACEMENT, R T | DR NOLLOTH Heles ol Tl
. | ASBESTOS REHABILITATION AND REPLACEMENT OF
\S/Eggf PRIMERE | ASBESTOS STRUCTURES 20 CLASSROOMS AND 2 R 1067183347 ExggES KIMBERLEY | NCDOE 2869528 | 24.73986
ABLUTION BLOCKS
=
2 BANKSDRIF
= REPAIRS TO LEARNERS ABLUTIONS AND FRANCES
& ggﬁggEARY INSTALLATION OF WATER PURIFICATION SYSTEM R 20853050 | gaarp AR ) e T A
S
w
(&)
E BATLHARO
2 TLHAPING JOHN TAOLO
Z iy REPAIRS TO HOSTEL INFRASTRUCTURE - PHASE 2 R 9308355 | aiaAos MOTIBISTAD | NCDOE 2730454 | 2349055
= SCHOOL
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
\0ORA | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;ERBg?]GET AS | ey | et ROICT | oo A LATITUDE
EET\N?A?F?‘Y FELOEIION OF Eleiirilirzige by R 86860500 | -RANCES KIMBERLEY | NCDOE = 28710892 | 24754328
i REPLACEMENT OF DILAPIDATED CONCRETE STOOPS 00 | BaARD S : :
3
o
o
3
DELPORTSHOOP 2
GEKOMBINEERD | MAJOR REPAIRS AND RENOVATIONS TO HOSTEL R 116037281 | TRANCES DELPORTSHO | \cpoE S 2841517 | 2430189
BAARD oP <
E SKOOL 3
I3)
(7]
<C
o
DELPORTSHOOP S
GEKOMBINEERD | REPAIRS TO ABLUSTIONS FACILITIES R 40973000 | FRANCES DELPORTSHO | \cpoE = 2841517 | 24.30189
BAARD oP &
w E SKOOL =
= &
= <
(&) o
% w
: :
3 DIBOTSWA JOHN TAOLO 3
i SECONDARY MAJOR MAINTENANCE AT THE SCHOOL R 146073644 | IOMNTAOM KURUMAN NCDOE 3 2708825 | 23.910167
e SCHOOL 5
Z o
= o
u =
= i}
= DR IZAK VAN REPAIRS AND RENOVATIONS TO UPGRADE =
INCLUSIVE CLASSROOM AND ASSISTANCE WITH =z
NEKERK | GOPLETION OF SCHOOL HALL AND REEDIAL R 38488521 | NAMAKWA SPRINGBOK | NCDOE g 29,6491 17.87554
WORK TO REPLACE ASBESTOS ROOF o
w oz
E )
23
ELIZABETH REMEDIAL WORK AS PER STRUCTURAL ASSESSMENT S
WIMMER - PREVENTATIVE MAINTENANCE, REPLACEMENT OF R 52800257 | NAMAKWA LEKKERSING | NCDOE 22 | 2000211 | 17.10155
PRIMERE SKOOL | ASBESTOS ROOF AND WATER CHALLENGES =3
Sk
o =
Ja
G MMOGO 23
EMANG MM
STRUCTURAL ASSESSMENT, MAJOR MAINTENANCE FRANCES 5E
COMPREHENSIV | ST e e R e A, Weamc R 217338191 | LT KIMBERLEY | NCDOE Sg |2e7ete | 2672868
E SCHOOL ES
=[x
=
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;'IIEERB;JSD]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
FLOORSHIGH | MAINTENANCE TO SCHOOL AND FENCE DUE TO FRANCES
ooy R R 5682088 | ute KIMBERLEY | NCDOE 2872048 | 2476031
FLOORS HIGH FRANCES
g MAJOR MAINTENANCE AT THE SCHOOL R 69536927 | FRRC KIMBERLEY | NCDOE z 2872248 | 2476031
=3
(&)
)
]
FLOORS NO 2 o
HIGH / 2
TLHOMELANG g"a':'\l‘,TL\E(NANCE AND UPGRADING OF ELECTRICAL R 185436381 Em\igEs KIMBERLEY | NCDOE g 2872185 | 24.75992
SECONDARY S
SCHOOL z
=
2
w X
= | FLOORSNORTH &
5 REPAIRS AND RENOVATIONS TO VANDALISM AND FRANCES e
2 PRIMARY T RING o0, HOLIDAY R 1471834 | FRARC KIMBERLEY | NCDOE g 2871485 | 2476537
:z SCHOOL S
S S
. [
o =
= =
= FRANCES FRANCES = %
i BAARD DISTRICT | MAINTENANCE AT OFFICES R 250000,00 KIMBERLEY | NCDOE Ea |o 0
Z OFFICE - ESS BAARD 3
E - i
= i &
(=]
g |
73
=¥
FRANCES 2=
BAARD DISTRICT | UPGRADING OF REGISTRY, CONSTRUCTION OF NEW FRANCES El=
el R N A R 50000000 | FRARC KIMBERLEY | NCDOE 22 | amma | arsm
HADISON PARK &
32
S
[ =
22
GAMAGARA REPAIRS TO SCHOOL INFRASTRUCTURE, FENCE JOHN TAOLO 55
oL REPAIR ELEGTRIGITY R 40733321 | Gamvame DEBEN NCDOE 2 % 27507470 | 22.876392
D
[N
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;ERBg?]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
SéﬁggLH'GH REPAIRS AND RENOVATIONS AT SCHOOL R 29060,82 gg(,\;EY 4 PRIESKA NCDOE 20665268 | 22727416
GARIEPHIGH | MAJOR REPAIRS AND RENOVATIONS TO SCHOOL PIXLEY KA
SCHOOL HOSTEL TO PREPARE FOR ADDITIONAL LEARNERS RO T91822133 | geyE PRIESKA NCDOE -20.665268 | 22.727416
L
GATA-LWA-TLOU JOHNTAOLO S
INTERMEDIATE | REPAIRS AND RENOVATIONS TO ABLUTIONS R 62066587 | srndtor HEUNAAR NCDOE = 26463287 | 23.085108
SCHOOL :
%
i &
>N
HANTAM =Fi
SEKONDERE MAJOR MAINTENANCE AT THE HOSTEL R 33949380 | NAMAKWA CALVINIA NCDOE SE | aea16 | 19759684
o SKoOL 25
> w =
E &8
E ==
5 w =
& | HeAD OFFICE- =
: IK NKOANE ROOF REPAIRS AT EXAMINATIONS BUILDINGS AND FRANCES E <
i EDuoATIon R o1 MSING WORK R 82280200 | FRRE KIMBERLEY | NCDOE Tg |roms | ou7eeos
z HOUSE 3
o <C
= =E
= HEAD OFFICE - S5
IK NKOANE FRANCES o2
e arIoN UPGRADING OF REGISTRY R s087900 | FRRE KIMBERLEY | NCDOE 55 | wrom | s
HOUSE k-3
83
ok
HEAD OFFICE - z3S
IK NKOANE CONSTRUCTION OF NEW PAVED PARKING AREA - FRANCES 53
EDuoATIon ek O et R 140000000 | AN KIMBERLEY | NCDOE S8 | o | azsesre
HOUSE 52
o
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;ERBg?]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
HEAD OFFICE -
IK NKOANE CONSTRUCTION OF PAVED ROAD INCLUDING FRANCES
EDuCATon vl R 59169800 | pits KIMBERLEY | NCDOE 28710883 | 24,748978
HOUSE
HOER
h%%D,fESUSKOOL REPAIRS TO SEWERAGE SYSTEM R 99622369 ExggEs VAALHARTS | NCDOE 27910472 | 24.848808
KAAPLAND
. CONVERSION OF AN ARTS CLASSROOM INTO A
igﬁﬁiﬁ?& HOSPITALITY CLASSROOM, REMEDIAL WORK AS PER R 1076 160,48 ExggES KIMBERLEY | NCDOE 287474 24759
STRUCTURAL ASSESSMENT RECOMMENDATION
€2
= <<
AlgRaOLL DEMOLISION OF BURNT STRUCTURES R 99483773 | PIXLEYKA BRITSTOWN | NCDOE 2= 3058601 | 2350341
THERON SEME 2&
o
53
Ex
w
= HOMEVALE £5
= x=
2 SECONDARY STRUCTURAL DEFECTS OF SECOND WALKWAY AND R 108669095 | -RANCES KIMBERLEY | NCDOE == 28605953 | 24.733302
- REPAIRS TO ABLUTIONS BAARD %3
m SCHOOL B
o 5 o
o w %
o = O
s 25
ao
= IKEMELENG o2
=z JOHN TAOLO o3
B PRIMARY REPAIRS TO COLLAPSED SPETIC TANK R 34574014 | N TEOL DIKHING NCDOE = 27304208 | 23.778096
£ SCHOOL =5
2ol
Z=zK
INEELENG REPAIRS AND RENOVATIONS TO ROOF COLLAPSED JOHN TAOLO S22
PRIMARY R 44140446 KURUMAN NCDOE SES | 27211425 | 23146349
CEILINGS GAETSEWE Z2E3
SCHOOL E=0
ook
oa=
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;IIEERB;JSD]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
JJADAMS
INTERMEDIATE | MAJOR MAINTENANCE AT THE SCHOOL R 284510400 | ZFMGCAWU | ASKHAM NCDOE 2698044 | 2077421
SCHOOL
KHARKAMS
GEKOMBINEERD | RENOVATIONS TO ABLUTIONS, SANITATION AND R 107632150 | NAMAKWA KHARKAMS | NCDOE 30362343 | 17.888109
WATER SUPPLY AT HOSTEL
E SKOOL
;E%E)?\IIDARY FEPRIRE AR RO VU SL AU R 40283096 | JOHNTAOLO | \irpimistAD | NCDOE 27315823 | 23344340
Soro0L INFRASTRUCTURE INCLUDING SANITATION 9 | GAETSEWE : :
LESEDI REPAIRS AND RENOVATIONS AT SCHOOL HOSTEL - JOHN TAOLO
SECONDARY R 6007896 MOTHIBISTAD | NCDOE 27315823 | 23344340
PHASE 2 GAETSEWE
SCHOOL
[m]
Lzaldon JOHN TAOLO w I
SECONDARY MAJOR REPAIRS TO HOSTEL FOR READINESS R 22149001 MOTHIBISTAD | NCDOE 6> | 27315823 | 23344340
GAETSEWE &
w SCHOOL E >
= [P N4
= w =
(8] EEx
m ExX
2 350
g (S| <
© | LOSOBATE JOHN TAOLO gcg
i PRIMARY REPAIR STORM DAMAGE TO ROOF R 27844950 KURUMAN NCDOE ZCS | 77184 | 23413440
w GAETSEWE 533
] SCHOOL =EE
< <
i L33
= 2622
s SESE
= Lo ey REPAIRS AND RENOVATIONS TO SCHOOL AND =g27
PRIMARY R 32762040 | ZF MGCAWU UPINGTON | NCDOE SEMZ| 28438015 | 21.219402
ELECTRICITY FEo3
SCHOOL EE92
D <<
[ = W' =
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PROGRA

ON 2025/26 LIST

DISTRICT

SPECIFIC

PROJECT

SOCIAL

LONGITUDE

MME | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;ERBg?]GET AS | vuniciPaLTY | LOGATION LEADER | PARINER ) LATITUDE
MADUO JOHN TAOLO
INTERMEDIATE | REPAIR STORM DAMAGE TO ROOF R 455537,36 KURUMAN NCDOE 26706835 | 23.210861
GAETSEWE
SCHOOL
SRS JOHN TAOLO
PRIMARY REPAIRS TO SCHOOL AND REPLACEMENT OF ROOF R 18114168 KURUMAN NCDOE 27379515 | 23.389883
GAETSEWE
SCHOOL
MAINTENANCE
AND REPAIRS - VARIOUS
ALLSCHOOLS | MAJOR MAINTENANCE AT THE SCHOOL R 6000000000 | N iree | #NA NCDOE ANIA ANIA
AFFECTED
MONOKETSI REPAIRS AND RENOVATIONS TO COLLAPSED JOHNTAOLO
INTERMEDIATE | CEILINGS, ELECTRICITY UPGRADE; CONVERSION OF R 93552,00 KURUMAN NCDOE 27415464 | 23.807241
GAETSEWE
SCHOOL VIPS
NEWTON FRANCES
PRIMERE SKooL | STRUCTURAL DEFECTS REMEDIAL WORK R 59000000 | LN KIMBERLEY | NCDOE 28747076 | 24.751014
w =
= OMANG g6
5 JOHN TAOLO 20
= PRIMARY MAJOR MAINTENANCE AT THE SCHOOL R 1902 006,32 KURUMAN NCDOE ZE5 | 27093428 | 23920045
& GAETSEWE E&
& SCHOOL 5=
o <C W =
o (e} 5:: =
: 5585
w —1 DW=
o adaok
= zE O
< DX
= REAKANTSWE FRANCES 5Eo8
= SECONDARY MAJOR MAINTENANCE AT THE SCHOOL R 19187595 WINDSORTON | NCDOE S Q| 0833654 24.69337
= BAARD rl <o
z SCHOOL E=S52
n >
= =6
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PROGRA

ON 2025/26 LIST

DISTRICT

SPECIFIC

PROJECT

SOCIAL

LONGITUDE

‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;ERBg?]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
ROODEPAN REMEDIAL WORK AS PER STRUCTURAL ASSESSMENT FRANCES
NreeooL | RECOMMENDATION R 167892684 | F N KIMBERLEY | NCDOE 28650631 | 24,708515
ROODEPAN
REINFORCEMENT OF EXISTING FLOOR STRUCTURE FRANCES
PRIMARY PSS R 23873000 | FRRC KIMBERLEY | NCDOE 28666328 | 24717335
SCHOOL
SACRED HEART
(RK) PRIMERE EEEQ'EISE’;ND AL I D AR R 20003989 | NAMAKWA NABABEEP | NCDOE 295006 17.78214
SKOOL
SC KEARNS SUPPLY, INSTALLATION OF NEW LIGHT FITTINGS,
LIGHT SWITCH POINTS, SOCKET OUTLETS, BULK
SECONDARY Al R 273667032 | ZFMGCAWU | UPINGTON | NCDOE 2848165 | 2127612
INSTALLATION
SC KEARNS
MAJOR REPAIRS AND RENOVATIONS,
SECONDARY o T o OF BURNT STRUCTURES R 120885239 | ZFMGCAWU | UPINGTON | NCDOE 2848165 | 2127612
STILLWATER FRANCES
INTERMEDIATE | REPAIRS TO ROOFS AND SUPPLY OF FURNITURE R 40877095 PHELINDABA | NCDOE 284931 24.68898
BAARD
SCHOOL
g ¢ 25
2 5 | TEACHERS FRANCES =S F
' (&) = -
Bul | covme RESTORATION TO HISTORICAL BUILDINGS R 120336904 | AN KIMBERLEY | NCDOE 085 | asmoses | 2u7roass
s & 925,
= o a<<=u
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE

\0ORA | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;IIEERBgsD]GET AS | ey | et ROICT | oo A LATITUDE
TETLANYO FRANCES
SECONDARY REPAIRS AND RENOVATIONS TO SCHOOL R 75494900 | LRARC KIMBERLEY | NCDOE 2871005 | 2472528
SCHOOL
UMSO HIGH REPAIRS AND RENOVATIONS TO ABLUTION PIXLEY KA
SCHOOL FACILITIES, ROOF COVERING, CEILING, AND MORE R gy Liilmsng ) Lebes sl il
VALSPAN HIGH | REMEDIAL WORK AS PER STRUCTURAL ASSESSMENT FRANCES JAN
SCHOOL RECOMMENDATION R 113015859 | panrD Kempporp | NCDOE -21.925639 | 24,806318
VAN WYKSVLEI
INTERMEDIERE | REPAIR STORM DAMAGE TO ROOF R 10737800 gg‘,\;EY 5 YANWYKSVLE NCDOE -30.3464 21.8209
SKOOL
VICTORIA-WES
INTERMEDIERE g/'im'gg O SCHOOLS ROOF DUE TO STORM R 11785200 gg(l\;gv KA w‘ég?R'A NCDOE 31303769 | 23,119842
SKOOL
MAIKAELELO

REPAIRS AND RENOVATIONS TO SCHOOL JOHN TAOLO

L | NTERMEDITE | e e R 34621940 | ot POH KURUMAN NCDOE 27383714 | 23.460656

w4 | scHooL

=z

<E

==

Wi

E NABABEEP

o

= GEKOMBINEERD Eﬁ;ﬁ'\gfﬁgﬁgﬁﬁf&g’\”ENT TO SCHOOL HALL R 16455013 | NAMAKWA NABABEEP | NCDOE 29505011 | 17.783920

E SKOOL
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT SOCIAL | LONGITUDE
WVE PROJECT NAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;IIEERBgsD]GET AS | MUNICIPALITY LOCATION LEADER PARTNER ) LATITUDE
NAMAKWA
-
bz el CONIERSIE T VOOl O ViR 2 DRI R 1988241595 | NAMAKWA SPRINGBOK | NCDOE = -29.663160 | 17.881675
w OFFICE - OFFICE o
£ SPRINGBOK =
< o
= &
o 5
@ SS MADIKANE PIXLEY KA =
. PRIMARY PREVENTATIVE MAINTENANCE R 1055 067,91 COLESBERG | NCDOE S -30.71892 25.11433
W SEME S
o SCHOOL o
2 g
= 17}
= =
= L
s VAALHARTS MAJOR REPAIRS AND RENOVATIONS INCLUDING THE RS I S
GEKOMBINEERD | SUPPLY AND INSTALLATION OF A HIGH SECURITY R 6041469 NCDOE = -27.90993 24.81166
BAARD KEMPDORP ]
E SKOOL FENCE =
o
=
w
(=]
HEAD OFFICE - <
IK NKOANE SUPPLY AND DELIVERY OF MOBILE UNITS AND FRANCES o)
EDUCATION MANAGEMENT FEES R 174329283 | oo KIMBERLEY | NCDOE 2 28710883 | 24,748978
HOUSE T
(o]
=
=z
w
P
VARIOUS PROGRAMME TO ALLOCATE MOBILE UNITS, INCL R 1094160400 | VARIOUS VARIOUS EEEE %‘
SCHOOLS FURNITURE AND CONNECTIONS 2 | MUNICIPALITIES | TOWNS i
y iz
S E
3 25
(o=
VARIOUS VARIOUS VARIOUS =5
SCHOOLS SUPPLY,DELIVER AND ERECTION OF MOBILES UNITS R 268983357 | N ICPALITIES | TOWNS NCDOE 5 %c
_ =
< &=
8=
e
n=z
SUPPLY, DELIVER AND ERECTION OF MOBILE =g
VARIOUS CLASSROOMS, FURNITURE AND INSTALLATION OF R 20660377 | VARIOUS VARIOUS EEEE 5E
SCHOOLS ELECTRICITY AT VARIOUS SCHOOLS IN THE '] MUNICIPALITIES | TOWNS z2
oy
==

NORTHERN CAPE
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC | PROJECT | SOCIAL | LONGITUDE
g | PROJECTNAME | PROGRAMME DESCRPTION TYPE,SZE, QUANTITY) | (NDICATEBUDGETAS | yuucipairy | LOGATION | LEADER | PARTNER A LATITUDE
SUPPLY, DELIVER AND ERECTION OF MOBILE
VARIOUS CLASSROOMS, FURNITURE AND INSTALLATION OF R 320044155 | VARIOUS VARIOUS NCDOE
SCHOOLS ELECTRICITY AT VARIOUS SCHOOLS IN THE S8 | MUNICIPALITIES | TOWNS
NORTHERN CAPE
SUPPLY, DELIVER AND ERECTION OF MOBILE
VARIOUS CLASSROOMS, FURNITURE AND INSTALLATION OF R 14271705 | VARIOUS VARIOUS NCDOE
SCHOOLS ELECTRICITY AT VARIOUS SCHOOLS IN THE 96| MUNICIPALITIES | TOWNS
NORTHERN CAPE
= o
m 7}
S @
SUPPLY, DELIVER AND ERECTION OF MOBILE e
VARIOUS CLASSROOMS, FURNITURE AND INSTALLATION OF R 1200 11619 | VARIOUS VARIOUS NCDOE =
SCHOOLS ELECTRICITY AT VARIOUS SCHOOLS IN THE 19| MUNICIPALITIES | TOWNS g
NORTHERN CAPE =
T
L
BANKHARE -
OFF-SHOOT PLANNING AND CONSTRUCTION OF ANEW LEVEL 4 R 3445677170 | OHNTAOLO 1 yijuman | NCDOE SE | ranoy | 2330028
R PRIMARY SCHOOL - OFF SHOOT 70| GAETSEWE 23 : :
SCHOOL 32
z2
BARKLEY £3
ROOIRAND OFF- EE
SHOOT L N AN CONSTRUCTION OF ANEWLEVEL 3 R 90616962 | LAANCES DR NCDOE 2 | 28541006 | 24500427
a PRIMARY a2
o 5 <
8 | scHoo g3
o ES
7] =
5 3
= oo
CILLIE (NGK) | PLANNING AND CONSTRUCTION OF ANEW LEVEL 2 SE
e || e R 1142677068 | ZFMGCAWU | KAKAMAS | NCDOE S5 | e | 20509
22
O >
oo
s
DEBEN OFF- ==
SHOOT PLANNING AND CONSTRUCTION OF ANEW LEVEL 4 JOHN TAOLO 58
oA ARy B R o R 212089726 | sxirampe | DEBEN NCDOE SF | 2w | 26
SCHOOL 7+
w
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;ERBg?]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
JTG DITHAKONG JOHNTAOLO
NEW SCHOOL | CONSTRUCTION OF NEW SCHOOL PHASE 2A R 1563394808 DIKAKONG | NCDOE 27110240 | 23.902599
GAETSEWE
AND HOSTEL
JTG DITHAKONG JOHNTAOLO
NEW SCHOOL | CONSTRUCTION OF NEW SCHOOL PHASE 28 R 9789634384 DIKAKONG | NCDOE 27110240 | 23.902599
GAETSEWE
AND HOSTEL
S
KIMBERLEY NEW LEVEL 4 PRIMARY SCHOOL AND MAJOR FRANGES E
ACADEMY REPAIRS AND RENOVATIONS TO EXISTING R 231638473 | AN KIMBERLEY | NCDOE E x |-2s70777 | 24738607
(REDIRILE) STRUCTURES £z
<O
w =
agh
722
B o =35
9O =
2 MEDIUM Py e CONSTRUCTION OF ANEW LEVEL 4 R 5867249 | FAANCES KIMBERLEY | NCDOE E2Z | 28767190 | 24.734805
& PRIMARY Sag
= <
g SCHOOL e
223
le N~
KIMBERLEY oI
NEWENGLISH | o ANNING AND CONSTRUCTION OF ANEW LEVEL 5 FRANCES 8=
MEDIUM R 2590131044 KIMBERLEY | NCDOE =95 | 28767190 | 24734805
SECONDARY SCHOOL BAARD 6z
SECONDARY 23S
SCHOOL HEQ
ase

96



ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT SOCIAL LONGITUDE
MME PROJECT NAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;ERBg?]GET AS MUNICIPALITY LOCATION LEADER PARTNER () LATITUDE
KURUMAN NEW
ENGLISH
MEDIUM PLANNING AND CONSTRUCTION OF ANEW LEVEL 5 JOHN TAOLO
SECONDARY SECONDARY SCHOOL [TECHNICAL AND R 32278769,79 GAETSEWE KURUMAN NCDOE -27.414817 23.383685
SCHOOL COMMERSIAL]
(WRENCHVILLE/
KALAHARI)
MAGOJANENG
PLANNING AND CONSTRUCTION OF ANEW LEVEL 5 JOHN TAOLO
gg\lflVOFg?LIMARY SECONDARY SCHOOL R 33340672,96 GAETSEWE MOTHIBISTAD | NCDOE -27.379853 23.472180
PIXLEY KASEME | NEW SPECIAL LEVEL 1 COMBINED SCHOOL AND PIXLEY KA
NEW SPECIAL MEDIUM HOSTEL [SHOULD CATER FOR VISUAL AND R 11026 498,77 SEME DE AAR NCDOE -30.660675 24.007116
SCHOOL HEARING HANDICAPPED AS WELL AS AUTISM]
ZF MGCAWU NEW SPECIAL LEVEL 1 COMBINED SCHOOL AND
NEW SPECIAL MEDIUM HOSTEL [SHOULD CATER FOR VISUAL AND R 4938506,39 | ZF MGCAWU UPINGTON NCDOE -28.481460 21.279692
SCHOOL HEARING HANDICAPPED AS WELL AS AUTISM]
3 z s
ES JJBOOYSEN PIXLEY KA Se
& g PRIMERE SKOOL ENCLOSING OF DINNING HALL R 38499950 SEME LOXTON NCDOE EZ -31.47483 22.34809
e 52
<o -
O <=
SQuEo
w awWak
=3 zExg
uw o =2
ox ANDERSON LEVEL 4 PRIMARY SCHOOL - REPLACEMENT (100% PIXLEY KA GRIEKWASTA 53508 .
; 3 PRIMERE SKOOL | ASBESTOS) R 2406 360,25 SEME D NCDOE E o % 3 28.85675 23.24616
& =~ 3L 2
O=0ao
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PROGRA

ON 2025/26 LIST

DISTRICT

SPECIFIC

PROJECT

SOCIAL

LONGITUDE

‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;IIEERBgsD]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
CARLTON VAN
HEERDEN LEVEL 8 SECONDARY SCHOOL - REPLACEMENT
R ONDERE (100 ASBESTOS) R 3296802500 | ZF MGCAWU UPINGTON | NCDOE 2846135 | 21.2166
SKOOL
EREL N, LEVEL 4 PRIMARY SCHOOL - REPLACEMENT (100% PIXLEY KA
INTERMEDIERE R 31018647,00 NOUPOORT | NCDOE 3119205 | 24.94423
ASBESTOS) SEME
SKOOL
FRANCISCUS
INTERMEDIATE | LEVEL 3 PRIMARY SCHOOL - REPLACEMENT (100% R 3566793114 | ZF MGCAWU UPINGTON | NCDOE 2846072 | 21.22896
ASBESTOS)
SCHOOL
HOERSKOOL LEVEL 7 SECONDARY SCHOOL - REPLACEMENT
g | i S R 630766865 | ZFMGCAWU | KEIMOES NCDOE 2869701 | 20.96101
HOMEVALE
PHASE 2 - LEVEL 4 PRIMARY SCHOOL - FRANCES
PRIVARY REPLACENENT (106% ASBESTO) R 698158639 | FoaNe KIMBERLEY | NCDOE 28,6983 24.73975
NICOBEKKER | PLANNING AND CONSTRUCTION OF A FULL SERVICE
INTERMEDIATE | LEVEL 3 PRIMARY SCHOOL - REPLACEMENT (FIBRE R 505102307 | NAMAKWA WILLISTON | NCDOE 31345178 | 20.925391
SCHOOL CEMENT)
w =
TS | ORANJE-OEWER 23
A R 0 —
QF | INTERvEDIERE | LEVEL4PRIMARY SCHOOL - REPLACEMENT (100% R 2901332800 | ZF MGCAWU UPINGTON | NCDOE S8 | 28460572 | 21200265
J & SKOOL ASBESTOS) oo
&= 025 ;
o Z o<= 8
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;IIEERBgsD]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
PETRUSVILLE | LEVEL 3 PRIMARY SCHOOL - REPLACEMENT (100% PIXLEY KA
A R 1221824382 | Lot PETRUSVILLE | NCDOE 30080145 | 24,669537
RIETRIVIER LEVEL 5 PRIMARY SCHOOL - REPLACEMENT (75% FRANCES
PRIMARY R 2991822181 RITCHIE NCDOE 2003801 | 2458787
FIBRE CEMENT) BAARD
SCHOOL
ﬁ\lqr'\llESRT/IYENDIATE LR Dol SR O O UL B R 272457356 | LXLEYKA MARYDALE | NCDOE 2040827 | 2211222
SeHooL LEVEL 2 PRIMARY SCHOOL - REPLACEMENT 6 | SEME : :
VENUS PRIMERE | PHASE 2 - LEVEL 5 PRIMARY SCHOOL - FRANCES
oo REPLACEMENT (1065 WOOD) R 1983672578 | LT KIMBERLEY | NCDOE 2869528 | 24.73986
IXUNKHWESA
REFURBISHMENT AND DESYPHONING OF SEWER FRANCES
cszglrfgngED TR AND REPARS 10 HaBILES R 1379500 | FRRC KIMBERLEY | NCDOE 2870804 | 24.65462
=
2 GOODHOUSE
= NGK PRIMERE | UPGRADE SEPTIC TANK R 4861860 | NAMAKWA GOODHOUSE | NCDOE 2891253 | 1821079
= SKoOL
o
GREENPOINT FRANCES
o0, | UPGRADES TO SEWER SYSTEM R 151021184 | CoANC KIMBERLEY | NCDOE 28778465 | 24.774914
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
\0ORA | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;IIEERBgsD]GET AS | uoneary | Cheste ROICT | oo A LATITUDE
GREENPOINT | SUPPLY OF VIP MOBILE TOILETS INCLUDING FRANCES -
oL | e R 70140000 | foaNC KIMBERLEY | NCDOE g 28778465 | 24.774914
>
o
[a'
o
3
B JOHN TAOLO =
NG PRIMARY DEMOLITION OF UNSAFE LATRINES R 32172000 | ot TAOH VRYBURG NCDOE 3 2702086 | 24.01593
SCHOOL 3
(&)
N
<
o
L
LETLHAKAJANE JOHNTAGLO S
NG PRIMARY ERADICATION OF PIT LATRINES AT SCHOOL R 32172000 | oy TOL VRYBURG NCDOE = 2702086 | 24.01593
- SCHOOL =
2 o
3 5
= a
@ MAMORATWA 1 +5\VERSION OF DRY SANITATION ABLUTION JOHN TAOLO S
INTERWEDIATE | £ < 70 PLUSHTOLETS R 39558126 | ot POk KURUMAN NCDOE 2 27378933 | 23.389577
&
=
=
wl
=
PNIEL- BUILD ANEW SEPTIC TANK NEXT TO EXISTING FRANCES BARKLEY i
LANDGOED e R 23681000 | poaNC BAR NCDOE £ 28587685 | 24514372
PRIMERE SKOOL 8
o3 >
i
=
23
RUSFONTEIN S
SANITATION, SEWER RETICULATION AND SEPTIC JOHN TAOLO ok
PRIMARY RIS, R 60855263 | ot POk MIRFIELD NCDOE S2 | 200073 | 23250618
SCHOOL =3
IE
gg
2
25 . 2=z
SS | HOERTEGNIESE | CONSTRUCTION OF 3 TECHNICAL WORKSHOPS, A FRANGES =z
22 | skooL MEDIUM ABLUTION BLOCK, CAT LABORATORY AND R 240184279 | LT KIMBERLEY | NCDOE G3 | 2875354 | 24746057
GZ | KMBERLEY MAINTENANCE TO SCHOOL HALL z2
mE 2
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ON 2025/26 LIST

PROGRA DISTRICT SPECIFIC PROJECT | SOCIAL | LONGITUDE
‘e | PROJECTNAME | PROGRAMME DESCRIPTION (TYPE, SIZE, QUANTITY) [INDICA;IIEERBgsD]GET AS | uoneary | Cheste ONER | paavNER A LATITUDE
LAERSKOOL CONVERSION OF GARAGES INTO TECHNICAL SKILLS
LENpeE ROOMS, REPLACEMENT OF ASBESTOS ROOF AND R 586673991 | NAMAKWA KLEINZEE NCDOE 29676520 | 17.071296
MAJOR REPAIRS TO SCHOOL INCLUDING FENCING
REFURBISHING OF THE ROUND ABOUT MOTOR,
DL JANSEN PUMP AND DRIVE SHAFT AT THE PLAYGROUND R 10821605 | TRANCES WINDSORTON | NCDOE & 2830613 | 24.69057
PRIMERE SKOOL BAARD 2
BOREHOLE =
P
[0’
T
JOHNTAOLO i
GAETSEWE © 2
DISTRICT LIRS ORI AN S Ol fug ol el R 12500000 | JOHNTACLO | \ioriimistAD | NCDOE 28 | 27308653 | 23488397
STAND GAETSEWE Qe
OFFICE - MAIN 25
OFFICE a2
S8
=
£2
[+ 4
k| KITLANYANG JOHN TAOLO £
g PRIMARY SUPPLY AND DELIVERY OF WATER MONTHLY R 458500,00 KURUMAN NCDOE £ | 26577731 | 22863824
GAETSEWE &
SCHOOL 83
0 <C
i
w
==
g2
MAMASILO JOHN TAOLO o2
INTERMEDIATE | SUPPLY AND DELIVERY OF WATER MONTHLY R 39000000 KURUMAN NCDOE ZZ | 2657775 | 22863783333
GAETSEWE 53
SCHOOL =2
Sz
Q9o
25
STILLWATER FRANCES =3
INTERMEDIATE | UPGRADING OF BOREHOLE WATER SUPPLY R 4924563 PHELINDABA | NCDOE 6D | 284931 2468898
BAARD ro
SCHOOL o
<=4
Om
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Northern Cape
Department of Education

CONTACT DETAILS

Provincial Office:
156 Barkly Road
Homestead
Kimberley

8301

Tel: 053-839 6500
Fax: 053 839 6580

John Taolo Gaetsewe District:
6164 Kgosi Mothibi Road
Mothibistad

8474

Tel: 053 773 9200

Fax: 053 773 1804

Frances Baard District:
9 Hayston Road
Hadison Park
Kimberley

8301

Tel: 053-830 1600

Fax: 053-830 1629

Namakwa District:

Corner Phillip & Bree Street
Springbok

8240

Tel: 027 718 8600

Fax: 027 7121572

Pixley Ka Seme District:
Alpha Road
Happy Vally

De Aar

7000

Tel: 053 632 9200
Fax: 053 631 3250

ncdoe.ncpg.gov.za



